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EXECUTIVE SUMMARY 

 

Year 5 marked an important year for GEAR UP (Gaining Early Awareness and Readiness for 

Undergraduate Programs) American Samoa (GUAS), as the initial GUAS cohort now comprised of 

861 students finished its third year in high school. GUAS provided an array of activities for students 

including: before and after-school tutoring sessions, SAT test preparation sessions, Autodesk and 

Math 4ÒÅË ÌÅÁÒÎÉÎÇ ÓÏÆÔ×ÁÒÅ ÃÌÁÓÓÅÓȟ ÁÓÓÉÓÔÁÎÃÅ ÉÎ ÄÅÓÉÇÎÉÎÇ ÓÔÕÄÅÎÔ ÐÏÒÔÆÏÌÉÏȭÓ for college, a 

reading and essay writing program, and an annual summer academy. In addition, GUAS provided 

professional development and training opportunities to teachers and sponsored College Night 

events for students and their parents.  Activities including the annual summer academy and College 

Night were made possible with the help of community partners, who also provided important 

services throughout the year. 

 

This Evaluation Report, compiled by the Pima Pacific Partnership (PPP) in its role as project 

evaluator, serves three key purposes:   

1) To provide a thorough assessment of GUAS annual progress in meeting its overall goal and 

objectives;  

2) To document project implementation; and  

3) To offer recommendations based on evaluation findings that will assist GUAS as the project 

moves into Year 6.   

 

GUAS program activities during Year 5 that directly impacted students, parents, and teachers 

included: 

¶ Holding before/after school tutoring sessions  

¶ Providing SAT test preparation sessions 

¶ Holding an annual summer academy  

¶ Assisting students in creating portfolios for college 

¶ Offering a reading books program in which novels are provided to students for them to read 

and critically analyze though written assignments 

¶ Holding College Night events for families, students, and community members 

¶ Maintaining the GUAS website where students and parents can access grades and other 

information 

¶ Publishing quarterly GUAS newsletters and teaching tips newsletters  

¶ Providing training and professional development for GUAS teachers and other school 

personnel 

¶ Providing materials and technology improvements for cohort schools  

¶ Sending a GUAS student to the NCCEP Youth Leadership Summit (YLS) 

¶ Conducting an intensive RTI Math Intervention Program for 131 cohort students 

¶ Providing leadership to the BGCAS Mentoring After School Program for 300 school age 

children 

¶ Providing teacher orientation training sessions for the cohort high schools 
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¶ Collaborating with cohort high school PTA organizations in providing instructional supplies 

and services 

¶ Working with PPP in preparing grant applications in an effort of providing and sustaining 

access to college services 

 
During Year 5, GUAS demonstrated many notable accomplishments: 

¶ Student Academic Achievement 

o The overall improvement in Math for all students between Year 5 semester 1 and 

semester 2 (+1.36%) was statistically significant.  

o On average, all students improved their total GUAS Math score from pre to post 

assessment by 0.8% and their GUAS English score by 1.0%.  

o Interviews conducted with GUAS school personnel indicated that GUAS activities 

helped students build their academic skills. 

¶ Before /After -School Attendance at Tutoring/Homework Sessions  

o Approximately 57% percent of the cohort students attended before or after-school 

sessions on a regular basis, an increase in three percentage points from last year; 

these students received an average of 40.4 hours of tutoring.  

¶ Partnerships  

o Key partnerships were developed with the Boys and Girls Club of American Samoa 

(BGCAS) and the Parent Teachers Association (PTA) Parent Center of a participating 

high school.  

¶ Professional Development 

o GUAS school personnel who participated in professional development opportunities 

received an average of 14.2 hours of individualized attention.  

o 100% of GUAS school personnel participated in at least one professional 

development opportunity. 

¶ Summer Academy and Math Interventions  

o GUAS hosted its 4th ÁÎÎÕÁÌ ÓÕÍÍÅÒ ÁÃÁÄÅÍÙ ɉÆÏÒÍÅÒÌÙ ȰÓÕÍÍÅÒ ÃÁÍÐȱɊ ×ÈÉÃÈ 

served 175 students in five different mini-academies focusing on assistive 

technology Algebra programs, vocational technology (Autodesk), robotics, 

reading/writing sessions and SAT preparation.  

o GUAS successfully implemented two six-week long intensive math interventions for 

students as part of a research project funded by Research Triangle International 

(RTI). 

o Students who participated in the math interventions showed statistically significant 

improvement in their pre and post-test, with students scoring an average of 5.41 

points (equivalent to 27.05 percentage points) higher on the post-test.  

¶ College Awareness 

o 278 students and additional family members attended 2 College Night events at 

American Samoa Community College (ASCC). 
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The following recommendations are based on the content and findings detailed in this report and 

are intended to assist GUAS in improving its outcomes in Year 6: 

¶ Focus Wrap-Around Sessions (WAS) on financial aid, the SAT, and college entrance 

requirements. 

¶ Expand college tours at ASCC to include opportunities to observe college classes.  

¶ Explore ways to more widely promote the GUAS incentive program.  

¶ Maintain positive relationships with ASDOE and cohort schools.  

¶ Sustain successful partnerships with project partners to implement project activities. 

¶ Continue to provide training to teachers as a means of improving student academic 

outcomes and preparing students for college.  

¶ Continue to promote the tuition reimbursement program for teachers.  

¶ Work with schools to document their plans for sustaining GUAS activities in the future.  

¶ Maintain positive relationships with site managers and coordinators at cohort schools.  
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BACKGROUND AND INTRODUCTION 

GUAS Project  Background  

 

Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP) is a United States 

Department of Education (USDOE) program designed to increase the number of low-income 

students who are prepared to enter and succeed in post-secondary education.  American Samoa 

Community College (ASCC) was awarded a six-year GEAR UP grant in 2006. Under this grant, GUAS 

is following a cohort of students from the 7th to 12th grade. Next year is the sixth and final project 

year and the year in which cohort students will graduate from the 12th grade. 

GUAS attempts to positively influence teachers, schools, and parents to create a supportive 

educational environment for students. Services provide to students to improve academic 

achievement and college preparedness have included tutoring and homework help and SAT test 

preparation training. In addition, professional development and educational support has been 

provided for teachers and resources such as learning software and other instructional supplies 

have been provided to schools. The project also links with a network of community partners to 

provide wrap-around services (WAS) for parents, including informational sessions regarding 

college requirements and financial aid information  and conducting the well-attended summer 

academies foÒÍÅÒÌÙ ËÎÏ×Î ÁÓ ȰÓÕÍÍÅÒ ÃÁÍÐÓȢȱ 

 

Background on Students and Education in American Samoa  

 

Student academic achievement is influenced by a variety of factors, including those described in the 

following paragraph. GUAS seeks to improve student opportunities for success in post-secondary 

education by addressing many of the factors that help shape success.  

3ÔÕÄÅÎÔÓȭ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ÁÔ ÓÃÈool with their fellow students, teachers and administrators can 

ÉÎÆÌÕÅÎÃÅ ȰÁÃÁÄÅÍÉÃ ÁÃÈÉÅÖÅÍÅÎÔȟ ÇÏÁÌÓȟ ÉÄÅÁÌÓ ÁÎÄ ÐÓÙÃÈÏÌÏÇÉÃÁÌ ×ÅÌÌ-ÂÅÉÎÇȱ ɉ'ÉÂÓÏÎ ÁÎÄ *ÅÆÆÅÒÓÏÎȟ 

ςππφȟ ÐȢρρςɊȢ !ÌÓÏ ÔÈÅ ȰÑÕÁÌÉÔÙ ÏÆ ÆÁÍÉÌÙ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ ÆÒÉÅÎÄÓÈÉÐÓȟ ÁÎÄȾÏÒ ÓÃÈÏÏÌ ÅØÐÅÒÉÅÎces is 

associated positively with reports of self-ÅÓÔÅÅÍȱ ɉ'ÉÂÓÏÎ ÁÎÄ *ÅÆÆÅÒÓÏÎ ÐȢρρςɊȢ 0ÁÒÅÎÔÓ ÁÎÄ ÔÈÅÉÒ 

involvement also play a large role in either positively or negatively affecting student academic 

achievement (Gibson and Jefferson p.112, Ward, 2006, p. 51-52).  Additionally, the quality of 

teachers and availability of resources may affect academic achievement (Ward 2006). All these 

ÆÁÃÔÏÒÓ ÁÆÆÅÃÔ ÓÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ ÁÃÈÉÅÖÅÍÅÎÔȢ  3ÔÕÄÅÎÔÓ ×ÈÏ ÄÏ ÎÏÔ ÃÏÍÐÌÅÔÅ ÈÉÇÈ ÓÃÈÏÏÌ ÁÒÅ 

shown to be at risk for different consequences including: delinquency and use of alcohol, cigarettes, 

and marijuana (Yampolskaya, Massey and Greenbaum 2006).  

SÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ ÁÃÈÉÅÖÅÍÅÎÔ ÉÓ ÁÆÆÅÃÔÅÄ ÂÙ ÍÏÒÅ ÔÈÁÎ ÊÕÓÔ ÔÈÅÉÒ ÈÏÕÒÓ ÓÐÅÎÔ Ótudying or level of 

preparation; the following statistics, available from the U.S. Department of Education, National 

Center for Education Statistics and the ASCC 2008 Factbook, reflect the current education and social 

context for students in American Samoa.  

¶ In 2002-2003, the average per pupil expenditure in the United States was $9,299.00; the 

average per pupil expenditure in American Samoa was $3,225.00.  
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¶ In Fall 2004, looking at students who graduated from high school in the last 6-months ,  528 

students enrolled as freshman in any degree seeking institution; 84.8% (448) of students 

enrolled in degree-granting institutions in American Samoa and 15.2% (80) of students 

enrolled as freshman at out-of-state institutions. 

¶ At ASCC in Fall 2008, the majority of students who took college placement exams for 

reading (86%) and math (97%) tested into remedial classes. 

 

Data from the 2000 Census and 2006 Department of Commerce Fact Sheet indicate that:  

¶ Approximately 90% of the population speaks Samoan in the home; of the youth aged 5 to 17 

years old who speak another language in the home, 78% speak the other language 

(predominantly Samoan) more than English. 

¶ Of the population 25 years or older, 66.1% have graduated from high school and 7.4% have 

Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÈÉÇÈÅÒȢ 

¶ Per capita income as reported in 2006 is $4,357.00. 

¶ Of all families in American Samoa, 61.0% have income that puts them below the poverty 

level. 

 

This data reflects some of the challenges that Samoan schools and their students face as well as 

some of the factors that GUAS seeks to address. Students in American Samoa are bilingual and 

mostly speak Samoan in the home. Sixty percent of students come from homes that are below the 

ÐÏÖÅÒÔÙ ÌÅÖÅÌȢ )Î ÔÈÅ ÇÅÎÅÒÁÌ ÁÄÕÌÔ ÐÏÐÕÌÁÔÉÏÎȟ χȢτϷ ÈÁÖÅ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÏÒ ÈÉÇÈÅÒȢ 4ÈÅ ÓÃÈÏÏÌ 

system in American Samoa spends about one-third the average per pupil expenditure of the nation 

on their students. Although the graduation rate is about 80%, of the students who enroll in post-

secondary education at ASCC, the majority (over 85%) are placed in remedial English and math 

courses.  

Despite these factors, American Samoa possesses a number of protective factors that GUAS seeks to 

build upon. These factors include: strong cultural identification, involvement of extended family 

members, and a high level of religious participation.  

 

Summary of Years 1 through 4 

 

Through the first two years of the project, GUAS was able to successfully implement the program in 

the schools providing services to the 13 elementary schools to 850 cohort students . Major 

accomplishments in the first two years included equipping cohort schools with technology and 

other teaching instructional supplies; improvements in student grades, significant improvement in 

standardized test scores in math between the 7th and 8th grades; coordination of activities such as 

wrap-around service (WAS) sessions, and summer camps with project partners; and offering after-

school tutoring sessions for students.  From years three to five the GUAS transitioned into eight (8) 

high schools where the 850 cohort students grew to 1 ,179 students . The GUAS transition into 

the ninth grade welcomed over 300 new-GUAS students to the program services and activities. 

During high school, academic improvement was observed by teachers and demonstrated by year 3-

improvement in SAT10 Math and Language stanine scores. 
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Year 5 Evaluation Activities  

 

All student-level and service delivery data for the GUAS evaluation was collected, compiled into 

databases, and provided to PPP by GUAS staff for final analyses and reporting. The following 

evaluation activities contributed to the analysis of ÔÈÅ ÐÒÏÊÅÃÔȭÓ ÏÂÊÅÃÔÉÖÅÓ ÁÎÄ enabled continuous 

feedback between the evaluation team and project staff:   

¶ Collection, analysis, and reporting of quantitative academic data such as student grades, 

assessment scores, standardized test results, and attendance at project activities 

¶ Collection, analysis, and reporting of qualitative data through interviews and focus groups 

with school staff, parents, and students as well as observations of GUAS activities 

¶ Compilation of GUAS monthly reports, meeting minutes, newsletters, and other program 

documents 

¶ Regular email communication, phone conferences,  and meetings with project staff as well 

as meeting sessions during semi-annual site visits 

¶ Ongoing database maintenance 

o  Submission of reports based on evaluation of program activities and outcomes 

o Federally required Annual Progress Report (APR)  

o GEAR UP Perspectives 

o Annual Evaluation Report 

 

Data analysis was conducted utilizing multiple programs including Microsoft Office (Word and 

Excel), MarkBook, and Statistical Package for the Social Sciences (SPSS). Where possible, outcomes 

are provided for the cohort students (those who joined GEAR UP in Years 1 and 2 of the project) 

and also for the non-cohort students (those who joined the cohort in Year 3 or later).   

 

Reading This Report  

 

This Evaluation Report aims to provide a full picture of GUAS in Year 5 by integrating qualitative 

data from interviews/focus groups with teachers and partners with quantitative data such as 

student assessment scores and grades.  This report is structured by major program activities. 

Following a description of related activities (including details such as people served and hours 

received by participating individuals) is a description of any available outcome(s) for students, 

parents, schools, or the community. For example, Part I of this report will include a description of 

before and after-school tutoring sessions and teacher training. Both of these activities seek to 

improve student academics and skills as well as providing teaching strategies for teachers; 

therefore a summary of academic progress is also included as the outcome of the activities. The end 

of the report includes a summary of overall findings as well as program and evaluation 

recommendations for Year 6. 
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FINDINGS 

Part I ɀ Demographics, Academic Services And Progress  

 

This section includes basic demographic information on the GUAS cohort and details the direct 

services provided to students and teachers as well as student outcomes associated with those 

services.  

The diagram below illustrates how GUAS activities that provide direct services to students and 

teachers likely affect studentÓȭ relationships with their teachers and academic progress.  

 
 
 

 

 

 

 

 

 
 
 

 
 

 

During Year 5, GUAS provided the following direct services to students and teachers: 

¶ Approximately 57% percent of the 861 cohort students attended before or after-school 

tutoring and homework sessions on a regular basis, an increase in three percentage points 

from last year; these students received an average of 40.4 hours of tutoring.  

¶ Tutoring sessions were also attended by 106 non-cohort students who received an average 

of 39.1 hours of tutoring. 

¶ A total of 3 SAT test preparation courses (equivalent to 72 sessions and 108 instructional 

hours) were provided to 73 students.  

¶ Two Math Trek courses (equivalent to 48 sessions and 72 instructional hours) were 

provided to 60 students.  

¶ One Autodesk course (equivalent to 18 sessions and 27 instructional hours) was provided 

to 14 students. 

¶ 131 students participated in a targeted math intervention where they received 

approximately 48 hours of programming. 

Before/After 
school tutoring 

Teacher training and 
Professional 
Development 

Positive 
relationships 
with teachers 

Student Academic 
Improvement 

Indicated by:   

¶ Grades 
¶ SAT 10 
¶ English/Math 

Assessment 
¶ Teacher /student 

perspectives 
 

On time grade 
promotion 
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¶ Teachers received a total of 868 man hours of training in learning software such as Math 

Trek and Autodesk, MarkBook technology, and in-class instructional modeling and teaching 

strategies, an average of 14.2 hours per teacher for those who participated in trainings.  

 

The following notable academic achievements occurred in Year 5: 

¶ The overall improvement in Math for all students between Year 5 semester 1 and Year 5 

semester 2 (+1.36%) was statistically significant.  

¶ 20.7% of students were enrolled in advanced math and 40% were enrolled in advanced 

English (advanced classes are considered the course one-year ahead of the grade-level 

course as determined by ASDOE). 

¶ On average, all students improved their total Math score from pre to post GUAS assessment 

by 0.8% and their English score by 1.0%.  

¶ 99% of the students who continued as part of the cohort were promoted to the 11th grade.  

¶ Students who participated in the RTI math intervention showed statistically significant 

improvement in scores between their pre and post-tests, with students scoring an average 

of 5.41 points (equivalent to 27.05 percentage points) higher on the post-test.  

 

Demographics  

 

The following two tables contain demographic information for the 861 GUAS cohort students. 

 

 

 

 

 

 

 

 

Table. 2 Demographics  

Cohort by Ethnicity and Gender  

American Indian/Alaska Native 0 

Asian 4 

Black or African American 0 

Hispanic/Latino 0 

White 0 

Native Hawaiian/Pacific Islander 855 

Unknown 2 

Total  861 

Gender 

Male 444 (52%) 

Female 417 (48%) 

Total  861 

Table. 1 Demographics  

Cohort  

Total Students Served 861 

New students 0 

Students with Limited English 

Proficiency 

64 (8%) 

Students with Individualized Education 

Programs 

45 (5%) 

Students eligible for free/reduced lunch 98% 

Students promoted on-time 99.7% 
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Before/After School Sessions  

 

! ÃÅÎÔÒÁÌ ÁÓÐÅÃÔ ÔÏ '5!3ȭ ÇÏÁÌ ÏÆ ÐÒÅÐÁÒÉÎÇ ÓÔÕÄÅÎÔÓ ÔÏ ÅÎÔÅÒ ÉÎÔÏ ÁÎÄ ÓÕÃÃÅÅÄ ÉÎ ÐÏÓÔ-secondary 

education is improving their academic abilities, grades, and test scores. Since Year 1, GUAS has 

offered after school tutoring sessions for interested students in the cohort.   

 

In Year 5, GUAS offered after school tutoring sessions to all GUAS cohort students, as well as any 

student who was interested in extra help. A summary of the average hours provided to students is 

detailed in Figure 1.  This figure demonstrates that the trends in tutoring participation have varied 

from year 3 to year 5, with GUAS providing an average of 52.6 hours of tutoring to cohort students 

in Year 3, 87.3 hours in Year 4, and 40.4 in Year 5. 

 

The decline in the average tutoring hours received by students between Year 4 and Year 5 may 

have resulted from schools offering fewer tutoring sessions or a shift in student schedules which 

may have prevented them from attending sessions. Although average hours received was lowest in 

year 5, the total number  of students taking part in tutoring services was highest in Year 5 , 

increasing from 398 students in year 3 to 401 students in year 4 to 487 students in year 5. Growing 

in popularity, even more students are expected to participate in tutoring sessions in year 6. 

 
Figure 1. Tutoring Hours  

 

 
SAT Test Preparation Courses 

 

Three SAT test preparation courses (equivalent to 72 sessions and 108 instructional hours) were 

provided to 73 students in Year 5. While high school grades are a useful indicator of how students 

will perform in college, there is great variation in grading standards and course rigor within high 

schools. The Student Achievement Test (SAT) provides a standardized way for colleges and 

universities to identify students who can succeed in their intuitions; specifically, the test assesses 

ÓÔÕÄÅÎÔÓȭ ÃÒÉÔÉÃÁÌ ÒÅÁÄÉÎÇȟ ÍÁÔÈÅÍÁÔÉÃÁÌ ÒÅÁÓoning, and writing skills. GUAS provides SAT test 

preparation courses at ASCC to interested students throughout the school year. Each SAT 

preparation course includes 24 sessions, or 36 hours of instruction.    
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Technology Learning Courses  

 

Two Math Trek courses (equivalent to 48 sessions and 72 instructional hours) and one Autodesk 

course (equivalent to 18 sessions and 27 instructional hours) were provided to 60 and 14 students 

respectively. Math Trek is a creative teacher designed math software series in which students 

advance at their own pace as they explore and develop competence in math concepts, skills, and 

applications. The NECTAR Foundation that created Math Trek incorporated the philosophy and 

standards of the NCTM (National Council of Teachers of Mathematics) and the NCTE (National 

Council for Teacher Education). Autodesk is a modeling, animation, rendering, and compositing 

software used by architects, designers, and civil engineers. The software, designed to engage and 

empower students, allows them the opportunity to solve real world challenges that is able to 

transform their own ideas into a 3D design.  

 

RTI After -School Math Intervention  

 

A total of 131 students received an average of 48 hours of intensive math instruction through an 

after-school math intervention funded by Research Triangle International (RTI). The intervention, 

which was offered in both semesters, was held for approximately 6 weeks and included the 

following sessions:  

¶ Math Trek Session ɀ a technology-based course that utilizes  the  Math Trek electronic 

software to enforce concepts in basic and advanced algebra 

¶ Lecture Session ɀ a standard conventional seminar-type course which emphasizes Algebraic 

concepts in the vernacular 

¶ Collaborative Learning Session (CLS) ɀ a course that empÈÁÓÉÚÅÓ ȰÐÅÅÒ ÌÅÁÒÎÉÎÇȱ ÁÎÄ ×ÈÅÒÅ 

students are divided into groups where they are able to share and discuss real-life 

applications to math concepts 

¶ SAT Preparation Session ɀ a course that prepares students for the math section of the SAT 

and includes test taking strategies 

Each of the math intervention sessions was taught by an experienced, degree-holding math 

instructor. 

 

Teacher Training and Professional Development  

 

GUAS staff provided ongoing in class modeling and instruction to GUAS teachers on a regular basis. 

In year 5, teachers received a total of 868 man hours of training in learning software such as Math 

Trek and Autodesk, MarkBook technology, and in class modeling and instruction. Teachers who 

participated in GUAS professional development activiti es received an average of 14.2 hours 

of individualized attention.   

In order to build on year 4 efforts, encourage further improvement in desired student outcomes, 

and respond to the need for professional development expressed by school personnel, GUAS made 

a concerted effort in Year 5 to focus on the professional development of teachers and other school 

personnel.  Instead of offering the five-week professional development training as outlined in the 
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original grant, GUAS implemented flexible professional development opportunities that could be 

scheduled by teacher and school request throughout the year.  Courses were provided on 13 

different topics including but not limited to ÉÍÐÒÏÖÉÎÇ ÓÔÕÄÅÎÔÓȭ ÓÔÕÄÙ ÓËÉÌÌÓȟ ÒÅÓÏÕÒÃÅÓ ÆÏÒ ÃÏÌÌÅÇÅ 

preparation and financial aid, and utilizing technology such as MarkBook, Math Trek and Autodesk 

in the classroom.  In Year 5, 100% (40 out of 40) of GUAS school personnel participated in at 

least one professional development opportunity.    

To assess the teacher and staff perspectives on and participation in training and professional 

development opportunities, individual interviews were conducted in April 2011 with 18 GUAS 

school personnel. The following are findings reported in the Perspectives 2011 Report: 

¶ College preparation and classroom management were the most useful trainings to teachers.  

¶ Although teachers expressed general enthusiasm about the technology training they had 

received, technology limitations at many of the high schools appear to have undermined 

ÔÅÁÃÈÅÒÓȭ ÁÂÉÌÉÔÉes to implement what they had learned during the trainings.  

¶ GUAS trains teachers working directly with the cohort; each year a new group of teachers 

received training and survey results indicated many teachers received training for the first 

time.  

¶ School personnel reported increases in their ability to perform tasks as a result of receiving 

ÐÒÏÆÅÓÓÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔ ÔÒÁÉÎÉÎÇȟ ÐÁÒÔÉÃÕÌÁÒÌÙ ÔÈÅ ÆÏÌÌÏ×ÉÎÇ ÔÒÁÉÎÉÎÇÓȡ Ȱ5ÎÄÅÒÓÔÁÎÄÉÎÇ 

&ÉÎÁÎÃÉÁÌ !ÉÄȟȱ Ȱ#ÌÁÓÓÒÏÏÍ -ÁÎÁÇÅÍÅÎÔ ÁÎÄ ,ÅÓÓÏÎ 0ÌÁÎÎÉÎÇȟȱ Ȱ)ÍÐÒÏÖÉÎÇ 3ÔÕÄÙ 3ËÉÌÌÓȟȱ ÁÎÄ 

Ȱ2ÅÁÄÉÎÇ Ǫ 7ÒÉÔÉÎÇ 3!4 4ÅÓÔ 3ÅÃÔÉÏÎÓȢȱ   

¶ 3ÏÍÅ ÐÅÒÓÏÎÎÅÌ ÒÅÐÏÒÔÅÄ ÔÈÁÔ ÔÈÅÙ ÈÁÖÅ ÂÅÅÎ ÁÂÌÅ ÔÏ ȰÒÅÆÒÅÓÈȱ ÔÈÅÉÒ Ï×Î ÓËÉÌÌÓȠ ÏÔÈÅÒÓ 

expressed that the trainings have led to greater confidence and motivation in working with 

students. 

GUAS still offers tuition reimbursement for any teacher enrolling in and completing the BA 

prerequisite courses making them eligible to enter the BA degree program at ASCC and/or with the 

University of Hawaii Teacher Education Cohort Program. However, as of the 2010-2011 academic 

year, no cohort teachers have taken advantage of this tuition reimbursement offer. 

 

Student Academic Outcomes 

 

Grades  

 

Program staff collected final grades from schools (from both cohort and non-cohort students) for 

English and Math, for semesters 1 and 2.  

 

As demonstrated in Figure 2, the average grade in math for GU students improved slightly from 

74.4% (C+) at the end of Year 4 to 74.5% (C+) at the end of Year 5. For non-GEAR UP students (NG 

students) the average math grade decreased slightly from 74.2% (C+) to 72.4% (C).  However 

within Year 5, the first semester grade for NG students was 67.8% (C-) and improved to a 72.4% (C) 

by the second semester. In addition within Year 5, the average math grade for GU students 

improved by .5%.  
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As demonstrated in Figure 3, the average English grade for GU students improved from a 66.1% (C) 

in Year 3 to a 72.7% (C) in Year 4, and a 72.9% (C) in Year 5. For non-cohort students, there have 

been steady improvements in English grades from 66.1% (C-) in Year 3 to 72.9% (C) in Year 5.  

 

Steady improvements in non-cohort student grades for math and English may indicate that non-

cohort students are accessing increased services and are showing improvements similar to cohort 

students who have participated in GUAS for two extra years (7th and 8th grade).  
 
 
Figure 2. Math Grades 

 
 
 
Figure 3. English Grades 

 
 

Table 3. Grade 
Conversion  

A+ 100 
A 97 
A- 90 
B+ 85 
B 80 
B- 77 
C+ 73 
C 69 
C- 66 
D+ 63 
D 56 
D- 50 
F 40 
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Tables 4 and 5 below show ÔÈÅ ÁÍÏÕÎÔ ÏÆ ÐÅÒÃÅÎÔÁÇÅ ÐÏÉÎÔÓ ÔÈÁÔ ÓÔÕÄÅÎÔÓȭ ÇÒÁÄÅÓ changed from 

Year 3 to 4 and from Year 4 to 5. A dependent sample paired t-test analysis was performed to 

ÃÏÍÐÁÒÅ ÓÔÕÄÅÎÔÓȭ ÆÉÎÁÌ ÇÒÁÄÅ ÆÒÏÍ 9ÅÁÒ σ ÔÏ 9ÅÁÒ τ and from Year 4 to Year 5 to examine if the 

improvement was statistically significant.  Assessing the matched data all groups demonstrated 

improvement between Year 3 and Year 4, and this improvement was statistically significant. When 

assessing Year 4 to Year 5, there were decreases in average grades, all of which were statistically 

significant except for the change in average math grade for GU cohort students.  

Table 4. Grade Improvement from Year 3 to Year 4  

 Improvement and Statistical Significance  

English  Math  

 Percent 

Improvement 

Statistical 

Significance 

Percent 

Improvement 

Statistical 

Significance 

All Students  

613 matched pairs of English Grades 

813 matched pairs of Math Grades 

+4.20% Yes +4.98% Yes 

GEAR UP Cohort 

415 matched pairs of English Grades 

624 matched pairs of Math Grades 

+4.26% Yes + 2.71% Yes 

Non-Cohort  

198 matched pairs of English Grades 

189 matched pairs of Math Grades 

+3.99% Yes +9.73% Yes 

 

Table 5. Grade Improvement from Year 4 to Year 5  

 Improvement and Statistical Significance  

English  Math  

 Percent 

Improvement 

Statistical 

Significance 

Percent 

Improvement 

Statistical 

Significance 

All Students  

743 matched pairs of English Grades 

732 matched pairs of Math Grades 

-3.27 Yes -1.46 Yes 

GEAR UP Cohort 

577 matched pairs of English Grades 

558 matched pairs of math Grades 

-3.29% Yes -0.61% No 

Non-Cohort  

166 matched pairs of English Grades 

174 matched pairs of Math Grades 

-3.20% Yes -4.21% Yes 

 

While there were declines in average grades from Year 4 to Year 5, another dependent paired t-test 

was conducted to assess what changes occurred during Year 5, comparing the grade received at the 

end of Semester 1 to the grade received at the end of Semester 2. Within year changes show 

improvements in math were statistically significant for non-cohort students, but not for cohort 

students. Average English grades decreased by 1%-2%. This change was statistically significant for 

GU cohort students, but not for non-cohort students.  
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Table 6. Grade Improvement within Year 5  

 Improvement and Statistical Significance  

English S1 to S2 Math S1 to S2 

 Percent 

Improvement 

Statistical 

Significance 

Percent 

Improvement 

Statistical 

Significance 

All Students  

887 matched pairs of English Grades 

832 matched pairs of Math Grades 

-1.90% Yes +1.36% Yes 

GEAR UP Cohort 

653 matched pairs of English Grades 

603 matched pairs of math Grades 

-2.21 Yes +0.48% No 

Non-Cohort  

166 matched pairs of English Grades 

174 matched pairs of Math Grades 

-1.01% No +3.69% Yes 

 

Despite shifts in average grades, page 13 shows that the average grade for cohort students is steady 

in the C or C+ range.  

 

On-Time Grade Level Promotion  

 

On-time grade level promotion has been consistently high during each GUAS project year.  Data 

from the 10th to 11th grade shows that 99% of the students who continued as part of the cohort 

were promoted to the 11th grade.  

 
Enrollment in Advanced Courses 

 

A total of 20.7% of students were enrolled in advanced math and 40% were enrolled in advanced 

English (advanced classes are considered the course one-year ahead of the grade-level course as 

determined by ASDOE). 

 

GUAS Assessment 

 

GUAS program staff created an assessment for both Math and English based on ASDOE standards. 

The assessment was administered to both continuing students (students who belonged to the 

cohort in Year 1 and 2) and new students (students who joined the cohort in Year 3). Table 7 below 

provides math assessment results for students for whom both pre and post assessment data was 

available.   
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Table 7. Math Assessment Results 
GUAS Math Assessment Results  

 
Total Score 

Functions and 

Algebra 
Number Sense 

Geometry and 

Measurement 

Probability and 

Statistics 

 Pre Post Pre Post Pre Post Pre Post Pre Post 

All Students  

189 matched 

pairs  

29.3% 30.1% 30.4% 33.3% 29.9% 31.5% 24.6% 26.5% 31.5% 28.6% 

GEAR UP 

Cohort  

139 matched 

pairs 

29.1% 30.1% 31.1% 33.0% 29.5% 31.4% 22.7% 26.3% 33.8% 27.0% 

Non-Cohort  

50 matched 

pairs  

29.8% 31.6% 28.7% 34.3% 30.9% 31.5% 30.0% 27.0% 25.0% 33.0% 

 

The GUAS Math Assessment results indicate that, on average, all students improved their total 

score from the pre to post assessment Ƞ ÔÈÅ ÏÎÌÙ ÐÏÒÔÉÏÎ ÏÆ ÔÈÅ ÔÅÓÔ ÆÏÒ ×ÈÉÃÈ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÄÉÄ 

not improve was in probability and statistics.  

The math assessment results also indicate that there is very little difference in average post 

assessment scores between the GEAR UP Cohort and the Non-GEAR UP Cohort. In other words, 

assessment data for math did not vary between those who participated the full five years of GUAS 

versus those who have participated for three years. Both groups are able to take advantage of 

before/after-school tutoring and training/professional development their teacher may have 

received. A more nuanced analysis in future reports may look at individual level dosage (individual 

hours participated in before/after school sessions) and academic achievement. For math 

particularly, the difference between three and five years total participation may be negligible.  

 

Table 8 below provides English assessment results for students for whom both pre and post 

assessment data was available. 

Table 8. English Assessment Results 

GUAS English Assessment Results 

 Total Score Vocabulary 
Context Clues and 

Comprehension 
Grammar 

 Pre Post Pre Post Pre Post Pre Post 

All Students   

173 matched 

pairs 

33.6% 34.6% 29.9% 29.8% 45.3% 46.8% 34.1% 36.1% 

GEAR UP Cohort  

128 matched 

pairs 

32.7% 33.1% 28.8% 27.8% 44.8% 45.8% 33.2% 35.1% 

Non-Cohort  

45 matched pairs  
36.11% 38.7% 32.9% 35.4% 46.7% 49.6% 36.4% 39.1% 
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The GUAS English Assessment results indicate that, on average, all students improved their 

total score from their pre to post assessment.  Average scores on the vocabulary portion of the 

pre and post assessment stayed virtually the same, while average scores on the comprehension and 

grammar portions of the assessment improved, on average, by 1.5% and 2.0% respectively.  Results 

also indicate that in each portion of the English assessment, the students who joined GEAR UP in 

Year 3 (Non-GEAR UP Cohort) performed much higher than the students who belonged to the 

Cohorts in Years 1 or 2 (GEAR UP Cohort); post assessment scores for the Non-GEAR UP Cohort in 

the vocabulary, comprehension, and grammar sections were, for example, 7.6%, 3.8%, and 4.0% 

higher than posttest scores for the GEAR UP Cohort.  

 

English is a difficult content area for students in American Samoa. For the first time since 

implementing the GUAS assessment, students who joined the cohort in Year 3 (non-GEAR UP 

cohort) performed better than GEAR UP cohort students. Future data analysis will help determine 

whether this is typical across academic assessments (grades and standardized test scores) or if this 

is an effect of individual level dosage (participation in the before/after-school sessions) rather than 

length of overall participation in GEAR UP.  

 

RTI Math Intervention  

 

The RTI Math Intervention was offered in both semesters and lasted for approximately 6 weeks. 

The intervention included a Math Trek session, lecture session in Algebraic concepts, collaborative 

learning session, and SAT preparation session. To assess shorter term outcomes GUAS chose to 

implement a pre and post-test at the beginning and end of the six week intervention. The pre and 

post-test was designed by the GUAS math instructor to measure intervention progress as it aligned 

with ASDOE academic standards. The pre and post-test was also reviewed by the evaluation team. 

While 131 students from semester 1 and 2 had data, only 78 students had matched pre and post-

test data. A Wilcoxon sign-rank test was conducted to assess if the changes from pre to post-test 

were significant. Table 9 below shows results from the pre and post-test.  

 
Table 9. RTI Pre and Post-test  

 Mean Scores (out of 20) Statistically 

Significant  Pre-Test Post-Test 

RTI Intervention Students (N=78)  13.32 18.73 Yes 

By Gender    

Male students (N=25) 12.60 18.61 Yes 

Female students (N=49) 14.60 18.90 Yes 

By School Type    

Private School Students (N=18) 14.96 19.40 Yes 

Public School Students (N=71) 12.97 18.43 Yes 
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Results show that the students who participated in the intervention showed statistically 

significant improvement on their pre and post -test, with students scoring an average of 5.41 

points (equivalent to 27.05 percentage points) higher on the  post-test. In addition, looking at 

the students by group shows that different groups showed significant improvement, as well. These 

preliminary findings indicate the potential short-term success of the intervention. To truly asses 

longer term outcomes from the intervention, grades and test data will be assessed. In addition, to 

assess if changes in grades and test data are due to the intervention and not another potential 

cause, data for students who participated in the intervention will be compared to students who did 

not participate in the intervention.  

 

The RTI math intervention was a research study that recruited from a list of students that was 

randomly generated using Statistical Package for the Social Sciences (SPSS) software. Students from 

the list of cohort students could choose whether or not they wanted to participate. In addition, 

some students who had not randomly been selected requested permission to participate - acting in 

a culture of inclusion, these students were allowed to join the intervention. These two factors may 

be indicated in the gender breakdown of participants in the intervention. For the 127 for whom 

gender information was available, 37.8% were male and 62.2% were female. This does not mirror 

the percentage of males to females in American Samoa which is roughly 50/50 and the breakdown 

of GUAS students which is 52/48.  For the 125 students for whom school type information was 

available, 20% were from private schools and 80% from public schools. Although private school 

enrollment data is not available, this percentage of private and public school students mirrors the 

GUAS cohort.  

 

Teacher and Administrator Feedback  on Student Academic Improvement 

 

In previous qualitative data collection efforts, teachers and site managers/coordinators have 

observed improved academic skills in their students who participate in GUAS and are able to 

identify individual success stories amongst the GUAS students.  

 

A series of interviews (18) ÏÎ ÔÅÁÃÈÅÒÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÉÎ ÐÒÏÆÅÓÓÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔ ÏÐÐÏÒÔÕÎities 

were conducted by the evaluation team in April 2011. In these interviews, teachers consistently 

reported that professional development opportunities had increased  their own skills and 

assets, thereby improving their students ȭ study skills and assessm ent scores. A majority 

number of respondents noted that students seem to have improved in their lessons, particularly by 

doing homework, and that student grades, GPAs, and assessment scores have also improved, 

especially in Math and English. 
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Part II ɀ Services to Students, Schools, Families, and Communities  

 

This section details the GUAS activities that provided additional services to students, schools, 

ÆÁÍÉÌÉÅÓȟ ÁÎÄ ÃÏÍÍÕÎÉÔÉÅÓȢ 4ÈÅÓÅ ÁÃÔÉÖÉÔÉÅÓ ÍÁÙ ÁÆÆÅÃÔ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÙ ÔÏ ÓÕÃÃÅÅÄ ÉÎ ÐÏÓÔ-secondary 

education by providing information on financing to families, opportunities for pro-social peer 

engagement, and broader cultural engagement. Below is a diagram describing the service activities 

and the outcomes likely affected by these activities (student/parent college knowledge and WAS 

satisfaction). 

 

 
 

 

 
 
 
 
 

 

 

 

 

During Year 5, GUAS worked with project partners to provide the following services to students, 

schools, families and communities: 

¶ 278 parents participated in WAS sessions held during College Nights, focusing on college 

preparation and financial aid education. 

¶ 175 students attended the GUAS summer academy. 

¶ 89% of cohort students were reached during school visits conducted by GUAS staff to 

prepare students and schools for taking the SAT. 

 

In terms of outcomes: 

3ÔÕÄÅÎÔ ÁÎÄ ÐÁÒÅÎÔÓȭ ËÎÏ×ÌÅÄÇÅ ÁÎÄ ÅØÐÅÃÔÁÔÉÏÎÓ ÁÂÏÕÔ ÃÏÌÌÅÇÅ ×ÅÒÅ ÎÏÔ ÁÓÓÅÓÓÅÄ ÔÈÉÓ ÙÅÁÒȢ 4ÈÅ 

Student College Knowledge Survey, which collects this information, is administered every other 

year and is due to be completed in 2012. In Year 4, Student College Knowledge results revealed that 

ÆÏÒ ÔÈÅ ÍÁÊÏÒÉÔÙ ÏÆ ÓÔÕÄÅÎÔÓ ɉυχϷɊ '5!3 ÈÁÓ ÈÅÌÐÅÄ ÔÈÅÍ ȰÖÅÒÙ ÍÕÃÈȱ ÉÎ ÂÅÉÎÇ ÓÕÃÃÅÓÓÆÕÌ ÉÎ ÓÃÈÏÏÌȢ 

Parent College Knowledge Survey results revealed that more parents have been talking to school 

and GUAS staff and their students about college and financial aid. 

WAS 
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Cultural 
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Engaging with Partners  

 

During Year 5, GUAS engaged with 19 active project partners to implement many of the project 

activities.  GUAS partners represent governmental agencies, non-profits, and private business. 

 

In alphabetical order, GUAS community partners include:   

¶ American Samoa Community College Department of Physical Education 

¶ American Samoa Community College Financial Aid Division 

¶ American Samoa Community College Trades and Technology Division (TTD) 

¶ American Samoa Community College Land Grant Program 

¶ American Samoa Department of Agriculture 

¶ American Samoa Department of Education (ASDOE) 

¶ American Samoa Department of Health (ASDOH) 

¶ American Samoa Department of Human and Social Services (ASDHSS) 

¶ American Samoa Department of Human Resources (ASDHR) 

¶ American Samoa Department of Marine and Wildlife Resource (ASMWR) 

¶ American Samoa National Olympic Committee 

¶ National Oceanic and Atmospheric Administration (NOAA) 

¶ Blue Sky Communications 

¶ Boys and Girls Club of American Samoa (BGCAS) 

¶ &ÉÒÓÔ ,ÁÄÙȭÓ 4ÁÉÔÁÉÔÁÍÁ Prevent Underage Drinking Initiative  

¶ KHJ Radio Station 

¶ Members of the House of Representatives 

¶ Samoa News 

¶ Samoa Post 

 

During Year 5, partners were able to assist GUAS in a variety of activities which have been 

identified in this report, including Wrap-Around Sessions (WAS) at College Nights, the planning and 

coordination of the annual summer academy, and back-to-school teacher orientations. Project 

partners also provided incentives that were provided to students for participating in various 

activities.  

 

At the request of one of the high schools, GUAS partners assisted GUAS in presenting career 

opportunities and teen awareness sessions at the ÓÃÈÏÏÌȭÓ ςπρπ Ȱ#ÁÒÅÅÒ $ÁÙȢȱ The event included 

15 formal presentations by GUAS partners. Five of the other participating high schools also held 

career days for their students. At these schools, GUAS and its project partners set up booths inside 

the school gymnasiums where students and their parents could explore career opportunities and 

speak with representatives from participating organizations.  

 

GUAS also partnered with the Parent Teachers Association (PTA) at one of the participating high 

schools. The partnership has led to the donation of reading books, teacher and student resources 

such as Math and English kits, educational board games, a white board and Math Trek software 
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program that GUAS installed for student and parent use. The center will be available for all 

students, including non-cohort students.  

 

An additional key partnership formed in Year 5 was with the newly formed Boys and Girls Clubs of 

American Samoa (BGCAS). This partnership helped to establish the BGCAS after-school Mentoring 

program to be modeled in a new community setting and is expected to greatly expand the reach and 

impact of high school preparation efforts in American Samoa.  In addition, the partnership between 

GUAS and BCGAS is expected to enable an expansion of opportunities for more youth (ages 6-18). 

These activities will include: mentoring, tutoring, group sessions, educational technology, life skills 

ÔÒÁÉÎÉÎÇȟ ÖÁÒÉÏÕÓ ȰÆÕÎȱ ÅÎÒÉÃÈÍÅÎÔ ÁÃÔÉÖÉÔÉÅÓ, and an annual summer academy. BGCAS is presently 

establishing a clubhouse facility as the hub for college access programs and services currently being 

delivered at school sites. The facility will feature state of the art technology, providing access for 

youth and their families. In addition to Ȱ%ÄÕÃÁÔÉÏÎ ÁÎÄ #ÁÒÅÅÒ $ÅÖÅÌÏÐÍÅÎÔȟȱ the local club will 

ÐÒÏÖÉÄÅ ÐÒÏÇÒÁÍÍÉÎÇ ÔÈÁÔ ÅÎÃÏÕÒÁÇÅÓ Ȱ#haracter and LeÁÄÅÒÓÈÉÐ $ÅÖÅÌÏÐÍÅÎÔȟȱ  (ÅÁÌÔÈ ÁÎÄ ,ÉÆÅ 

3ËÉÌÌÓȟȱ Ȱ4ÈÅ !ÒÔÓȟȱ ÁÎÄ Ȱ3ÐÏÒÔÓȟ &ÉÔÎÅÓÓ ÁÎÄ 2ÅÃÒÅÁÔÉÏÎȢȱ 

 

GUAS was invited to feature this new partnership and how it will help GUAS sustain its programs 

and services in the community at the July 2011 National GEAR UP Conference hosted by the 

National Council for Community and Educational Partnerships (NCCEP) in San Francisco, California.   

 

Wrap Around Service  (WAS) Sessions 

 

During Year 5, a total of 278 parents participated in WAS sessions during College Nights focusing on 

college preparation and financial aid. WAS sessions are conducted to provide additional 

information to students and parents on college financial aid and to provide educational information 

in the areas of health, behavioral health, and careers.  

 

College Night 

 

GUAS held the 3rd and 4th annual College Nights during year 5. College Nights, held each semester at 

ASCC, provide parents, students, and teachers with information such as college entrance 

requirements, the cost of attending college, and how to finance college. College Nights also include 

guest speakers who present information on promising career opportunities and potential fields of 

study. Approximately 278 parents, students and teachers attended the College Nights in Year 5.  

 

Summer Academy 

 

A total of 175 students attended the Year 5 summer academy ɉÆÏÒÍÅÒÌÙ ȰÓÕÍÍÅÒ ÃÁÍÐȱɊ for three 

weeks in June 2011. Sessions on Autodesk, Math (Math Trek technology) robotics, SAT preparation, 

reading/writing, and graphic arts were integrated into the academy. Opening Session special guests 

included Governor Togiola 4ÕÌÁÆÏÎÏ ÁÎÄ !3## 0ÒÅÓÉÄÅÎÔ 3ÅÔÈ 'ÁÌÅÁȭÉ.  In addition, the summer 

academy was visited by thirteen National Football League (NFL) players and various coaches, 

including Pittsburg Steelers player Troy Polumalu and SMU Head Coach June Jones. 
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Student and Parent Knowledge and Awareness  

 

The Student College Knowledge (SCK) Survey and Parent College Knowledge (PCK) Survey are 

required by the USDOE and ÁÉÍ ÔÏ ÍÅÁÓÕÒÅ ÓÔÕÄÅÎÔÓȭ ÁÎÄ ÐÁÒÅÎÔÓȭ educational expectations and 

knowledge about college every two years. GUAS is due to administer these surveys in 2012.  For 

results from previous administrations please refer to Appendix A.  
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Part III ɀ Progress on Program Implementation  

 

This section details the activities that are not direct service, but enable the GUAS program to run 

smoothly and successfully in the services it provides to students and schools. This includes staffing, 

meetings with school personnel and community partners, conducting school visits, integrating 

technology into program activities, and planning for sustainability.  

 

 

 

 

 

 
 
 
 

 

 

 

In Year 5, GUAS implemented the following activities needed to sustain the program: 

¶ Utilizing the GUAS website to offer information to students and families along with 

protected access to student grades. 

¶ Holding monthly school site manager/coordinator meetings and regular partner meetings. 

¶ Conducting program orientations and school visits at participating high schools. 

¶ Sustaining staffing at appropriate levels with 56 teacher/tutors and site 

managers/coordinators. 

¶ Collecting data for evaluation and reporting. 

¶ Implementing original and new activities according to the original management plan and 

table of indicators and measures. 

¶ Participating in PTC/PTA activities. 

¶ Presenting motivational Pep Rallies for entire High Schools. 

¶ Supporting Reading Books for English Classrooms for the GUAS Reading Project. 

¶ Providing gift certificates for studentsȭ completion in GUAS program activities. 

¶ Providing MarkBook electronic grade book software and the training sessions for the cohort 

high school counselors and teachers. 

¶ Writing the Quarterly GUAS Newsletters and Teaching Tips Newsletters. 

¶ Providing 425 GUAS students with SAT waivers and registering them to take the SAT. 

Successful 
Program 

Implementation 

Program Activities: 
¶ Technology 

integration through 
MarkBook electronic 
grade book, learning 
software, and GUAS 
website 

¶ Partner Meetings 
¶ School staff meetings 
¶ Supplying 

Instructional 
materials 

¶ School visits 
¶ Staffing 
¶ Evaluation 
¶ Sustainability 
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Technology  Integration  

 

GUAS has continued to utilize the GUAS website as a resource for students, parents, and teachers.   

As of March 2009, GUAS was able to provide password-protected access to students for their 

attendance and grade information.  Students accessing the website can also find information on 

academics, college, and social issues.  This website is a coordinated effort to increase technology 

use and skills among cohort students.  It also offers information for parents on family and social 

issues and information for teachers on academic skills and accessing college.  

 

GUAS continues to work directly with cohort schools training teachers in using MarkBook, a 

student data tracking system.  This system allows teachers the opportunity to assess student 

progress throughout the semester. As previously highlighted, GUAS also continues to work with the 

schools to train teachers to use Math Trek and Autodesk software with their students.  

 

GUAS Meetings and School Visits 
 

During Year 5, GUAS held regular meetings with project partners and monthly meetings with 

Principals and School Counselors.  Topics at these meetings included reviewing school calendars, 

exam schedules, professional development topics like classroom management, due dates for data 

submission, and the schedule for WAS sessions.  GUAS also conducted regular school visits, 

spending at least 18 hours at schools to assess school implementation of GUAS activities.  

 

Program Staffing and Administration   

 

GUAS was able to maintain staffing at previous levels in Year 5. One GUAS staff (English Instructor 

Ruta Tauiliiili-Mahuka) left at the beginning of year-5 and GUAS needed to search and train a new 

English instructor in each of the GUAS program activities.   

 

GUAS worked with individual schools in Year 5 to address staffing changes that affected the GUAS 

program. GUAS employed 56 teachers/tutors and additional site managers and coordinators to 

facilitate the implementation at each school.  In addition, GUAS coordinated regular meetings for 

school site managers and coordinators to trouble-shoot school issues and plan for upcoming events. 

 

Evaluation Implementation   

 

GUAS staff continued to work with schools to secure and compile into databases the student level 

data required by the grant including student grades, attendance, and assessment scores. 

Participating schools are required at the beginning of each year to assist GUAS in compiling basic 

student information.  Additionally, schools must submit bi-weekly data including homework 

assignments, grades, and after-school session attendance. GUAS provided assistance and training to 

the new high schools on data collection and reporting requirements. In Year 5, GUAS was able to 

begin working directly with the ASDOE Chancery Office which is responsible for maintaining 

ÓÔÕÄÅÎÔ ÄÁÔÁȢ 4ÈÉÓ ÒÅÌÁÔÉÏÎÓÈÉÐ ÈÁÓ ÁÓÓÉÓÔÅÄ '5!3 ÉÎ ÍÅÅÔÉÎÇ ÉÔÓȭ ÅÖÁÌÕÁÔÉÏÎ ÒÅÑÕÉÒÅÍÅÎÔÓȢ  
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The following evaluation activities contributed to the analysis of ÔÈÅ ÐÒÏÊÅÃÔȭÓ ÏÂÊÅÃÔÉÖÅÓ ÁÎÄ 

enabled continuous feedback between the evaluation team and project staff:   

¶ Collection, analysis, and reporting of quantitative academic data such as student grades, 

assessment scores, standardized test results, and attendance at project activities 

¶ Collection, analysis, and reporting of qualitative data through interviews and focus groups 

with school staff, parents, and students as well as observations of GUAS activities 

¶ Compilation of GUAS monthly reports, meeting minutes, newsletters, and other program 

documents 

¶ Ongoing communication with project staff through email, phone conferences,  and meetings 

during semi-annual site visits 

¶ Ongoing database maintenance 

o  Submission of reports based on evaluation of program activities and outcomes 

o Federally required Annual Progress Report (APR)  

o GEAR UP Perspectives 

o Annual Evaluation Report 

 

Data analysis was conducted utilizing multiple programs including Microsoft Office (Word and 

Excel), MarkBook, and Statistical Package for the Social Sciences (SPSS). Where possible, outcomes 

are provided for the cohort students (those who joined GEAR UP in Years 1 and 2 of the project) 

and also for the non-cohort students (those who joined the cohort in Year 3 or later).  GUAS staff 

and PPP shared data entry duties.  

 

Project activities contributed to the successful submission of the federally required Annual 

Performance report (APR).  In addition to this report, one non-federally required report was also 

produced: GEARUP Perspectives.  The goal of these reports was to provide regular feedback to the 

program on activities and progress towards the overall goals of GUAS. GUAS also provided 

summary reports to communities, schools, and participants.  

 

Sustainability  

 

During the previous years in the elementary schools, GUAS provided infrastructure improvements 

in terms of school connectivity, technology equipment, and school supplies (approximately 

$150,000 was provided in infrastructure improvements).  In more recent years, technology 

investments have been made by GUAS in the high schools, including computers and e-learning 

software. These improvements will remain at the high schools for use with future students 

GUAS also consistently provides training to current cohort teachers.  It is expected that teacher 

improvements may affect students in American Samoa beyond the GUAS cohort, as those who stay 

may use their GUAS training with future classes.  

Process findings indicate that teachers have observed academic improvement in their students. 

Such findings may encourage individual schools or ASDOE to continue to expand after-school 



GEAR UP American Samoa Year Five Evaluation Report  27 

tutoring to include non-GUAS students, or to continue it after the GUAS cohort graduates, as was 

done in the elementary schools.   

 

In addition, some schools have already incorporated or plan to incorporate successful GUAS 

activities or components into their schools. One participating high school reported that it developed 

its own incentive program for students based on the incentive model used by GUAS. The same 

school has also implemented MarkBook as a means of tracking student grades, is offering some of 

its own professional development trainings to teachers, and maintains a computer lab (with Math 

Trek software) for students. Another participating school reported that its senior GUAS students 

initiated their own Math and English clubs and recruited students from lower grades to participate. 

Although the senior class students initiated the clubs, junior class students have been asked to lead 

the clubs. This leadership structure will help the students sustain the clubs into the future.  Both of 

these schools attribute these successÆÕÌ ÁÃÔÉÖÉÔÉÅÓ ÔÏ '5!3ȭ ÐÒÅÓÅÎÃÅ ÉÎ ÔÈÅÉÒ ÓÃÈÏÏÌÓȢ  

 

In Year 5, GUAS was also able to implement a research project studying the effects of a 6-week 

GEAR UP Support RTI math intervention project for 131 students. This grant is part of a research 

and dissemination effort guided by US DOE. The research findings from this project (expected in 

2012) will assist GUAS in developing a greater understanding of how the program works and will 

contribute to research on academic improvement in the Pacific region.  

A key new partnership was formed in Year 5 with the newly formed Boys and Girls Club of 

American Samoa (BGCAS). This partnership is also expected to help sustain GUAS efforts in the 

future. Allowing the GUAS after-school program to be modeled in a new and more permanent 

community setting, BGCAS is expected to greatly expand the reach and impact of college 

preparation efforts in American Samoa. 

 

In addition to partnering with BGCAS, GUAS also partnered with the Parent Teachers Association 

(PTA) Parent Center at one of the participating high schools. The partnership has led to the 

donation of reading books, teacher and student resources such as Math and English kits, 

educational board games, a white board and Math Trek software program that GUAS installed for 

student and parent use. The new resources made available to the Parent Center will help meet the 

academic needs of current and future students.  
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Overall Project Progress ɀ The Management Plan, Indicators, and Measures  

 

A management plan and table of measures and indicators were included in the original grant. The 

project uses these two tools to track overall progress on the projects goals and objectives. However, 

since these tools were developed before project implementation, some of the activities and 

measÕÒÅÓ ÈÁÖÅ ÂÅÅÎȾÁÎÄ ×ÉÌÌ ÂÅ ÍÏÄÉÆÉÅÄ ÏÖÅÒ ÔÈÅ ÐÒÏÊÅÃÔȭÓ ÌÉÆÅ ÉÎ ÏÒÄÅÒ ÔÏ ÁÄÁÐÔ ÔÏ ÔÈÅ ÃÕÒÒÅÎÔ 

context.  

 

In terms of the original management plan (see Appendix A), GUAS has made progress toward its 

process objectives by implementing a mix of original and new activities.  The project has 

consistently re-designed its activities to meet the changing needs and interests of students and 

teachers and to adjust to challenges presented by the educational system in American Samoa. 

Certain activities originally proposed, such as providing family counseling and implementing the 

teacher education courses, were needed but proved to be unfeasible.  These activities were 

replaced with other activities that directly met the identified need and fell within areas that GUAS 

could most appropriately provide services.   

 

Significant sustainability efforts were undertaken this year to ensure the continuation of GUAS 

activities after federal funding.  Specifically: 1) the newly established relationship with the Boys & 

Girls Club of American Samoa (BGCAS), which involves integration of after-school academic 

services with the many activities offered by BGCAS at its site and schools throughout the Territory; 

and 2) the new partnership with a highly active and successful Parent Teacher Association, which 

helps to ensure continued parent involvement in college-bound activities for youth. 

 

The indicators and measures are applicable to the outcome objectives from the original grant (see 

Appendix B). Some indicators cannot be assessed until the end of the project.  

 

Year Five Challenges and Program Adjustments  

 

GUAS made adjustments to program activities, such as afterschool tutoring and technology classes, 

in response to challenges that developed during the year.  

 

GUAS staff continued to work with schools to create flexible schedules for the tutoring sessions. 

Some schools chose to offer before-school sessions on their own or in addition to after-school 

session in order to accommodate students who had after-school extracurricular activities, 

particularly those involved in sports.   

 

In the previous two years of the project, GUAS purchased technology learning software Math Trek, 

the Pre-Algebra, Algebra I and Geometry learning software and they worked with the cohort high 

schools to implement this software in the computer labs. It became difficult for the cohort students 

to access the computer lab as a result of the limited number of functional computers, teachersȭ lack 

of familiarity with the technology and teachers not scheduling the time for cohort students to work 
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on the technology learning software.  As a solution to the limited access GUAS implemented new 

ways for students to access technology outside of school by offering the Math Trek Algebra sessions 

and Autodesk classes at ASCC, integrating technology into the RTI sessions at the ASCC TTD 

Computer Labs as well as offering the technology sessions during the Summer Academy.  

 

SUMMARY OF OVERALL FINDINGS 

 

Academic Services and Outcomes  
 

GUAS provided tutoring to more than half (57%) the cohort students (an average of 40.4 hours for 

these students) and teacher training services that amounted to  14.2 hours per teacher.  A total of 

73 students each received 36 hours of SAT test preparation training and 60 students each received 

36 hours of Math Trek training.  In addition, 131 students participated in a targeted math 

intervention where they received approximately 48 hours of programming. 

 

Student grades and GUAS Assessment data indicate that, overall, students made modest 

improvements during Year 5. The overall improvement in Math for all students between semester 1 

and 2 of Year 5 (+1.36%) was statistically significant and, on average, all students improved their 

total GUAS Math score from pre to post assessment by 0.8% and their GUAS English score by 1.0%. 

Students who participated in the RTI math intervention showed statistically significant 

improvement in scores between their pre and post-tests, with students scoring an average of 5.41 

points (equivalent to 27.05 percentage points) higher on the post-test. 99% of the students who 

continued as part of the cohort were promoted to the 11th grade. Teachers and coordinators 

continued to report improved student academic skills.  

 

Services to Schools, Students, Families and Communities  
 

During Year 5, GUAS worked with 19 project partners to provide important services to students, 

schools, families and communities. A total of 278 parents participated in the College Night events 

which focused on college preparation and financial aid; 175 students attended the GUAS summer 

academy which also included 200 BGCAS students in attendance; and 89% of cohort students were 

reached during school visits conducted by GUAS staff to prepare students for the SAT.    

Important new partnerships in Year 5 included those with the Parent Teachers Association (PTA) 

Parent Center at one of the participating high schools and with the newly formed Boys and Girls 

Clubs of American Samoa (BGCAS). The partnership with the PTA Parent Center led to the donation 

of materials such as reading books, teacher and student resources such as Math and English kits, 

and Math Trek software program that GUAS installed for student and parent use.  

This partnership with BGCAS will allow the GUAS after-school program to be modeled in a new 

community setting and is expected to greatly expand the reach and impact of college preparation 

efforts in American Samoa.  In addition, the partnership between GUAS and BCGAS is expected to 

enable an expansion of opportunities for more youth (ages 6-18). These activities will include: 

ÍÅÎÔÏÒÉÎÇȟ ÔÕÔÏÒÉÎÇȟ ÇÒÏÕÐ ÓÅÓÓÉÏÎÓȟ ÅÄÕÃÁÔÉÏÎÁÌ ÔÅÃÈÎÏÌÏÇÙȟ ÌÉÆÅ ÓËÉÌÌÓ ÔÒÁÉÎÉÎÇȟ ÖÁÒÉÏÕÓ ȰÆÕÎȱ 
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enrichment activities, and an annual summer academy.  

 

3ÔÕÄÅÎÔ ÁÎÄ ÐÁÒÅÎÔÓȭ ËÎÏ×ÌÅÄÇÅ ÁÎÄ ÅØÐÅÃÔÁÔÉÏÎÓ ÁÂÏÕÔ ÃÏÌÌÅÇÅ ×ÅÒÅ ÎÏÔ ÁÓÓÅÓÓÅÄ during Year 5; 

however, in Year 4, Student College Knowledge results revealed that for the majority of students 

ɉυχϷɊ '5!3 ÈÁÓ ÈÅÌÐÅÄ ÔÈÅÍ ȰÖÅÒÙ ÍÕÃÈȱ ÉÎ ÂÅÉÎÇ ÓÕÃÃÅÓÓÆÕÌ ÉÎ ÓÃÈÏÏÌȢ 0ÁÒÅÎÔ #ÏÌÌÅÇÅ +ÎÏ×ÌÅÄÇÅ 

Survey results revealed that more parents have been talking to school and GUAS staff and their 

students about college and financial aid. 

 

Program I mplementation  
 

GUAS implemented key activities in Year 5 order to sustain progress, including maintaining the 

GUAS website as a resource for students, parents, and teachers; holding monthly meetings with 

school site manager and coordinator and regular meetings with community partners; conducting 

program orientation and school visits to assess implementation, including providing 17 hours of 

orientation to faculty and staff at participating schools,  40.1 hours of visits to monitor before/after-

school sessions, and 23.4 hours of site and data specialist visits;  sustaining staffing at appropriate 

levels with 56 teacher/tutors and site managers/coordinators; securing student-level data for 

evaluation and reporting; and implementing original and new activities according to the original 

management plan and table of indicators and measures.  

While formal sustainability plans have not yet been developed, an increasing number of GUAS 

activities and initiatives are being sustained in participating schools, including technology 

improvements, teacher improvements, expansion of after/before school tutoring, technology 

integration through use of MarkBook and learning software such as Math Trek; and partnerships 

with organizations that promote student achievement and college access including the newly 

formed Boys and Girls Clubs of American Samoa (BGCAS) and the Parent Teachers Association 

(PTA) Parent Center at one of the participating high schools. These activities are each helping to 

meet the academic needs of current students and expected to meet the needs of students in the 

future.  
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ACCOMPLISHMENTS 

 

During Year 5, GUAS demonstrated several notable accomplishments: 

 

o Student Academic Achievement 

o The overall improvement in Math for all students between Year 5 semester 1 and 

Year 5 semester 2 (+1.36%) was statistically significant.  

o On average, all students improved their total GUAS Math score from pre to post 

assessment by 0.8% and their GUAS English score by 1.0%.  

o Interviews conducted with GUAS school personnel indicated that GUAS activities 

helped students build their academic skills. 

o Before /After -School Attendance at Tutoring/Homework Sessions  

o Approximately 57% percent of the cohort students attended before or after-school 

sessions on a regular basis, an increase in three percentage points from last year; 

these students received an average of 40.4 hours of tutoring.  

o Partnerships  

o Key partnerships were developed with the Boys and Girls Club of American Samoa 

(BGCAS) and the Parent Teachers Association (PTA) Parent Center of a participating 

high school. Existing partners participated in implementing important program 

activities.  

o Professional Development 

o GUAS school personnel who participated in professional development opportunities 

received an average of 14.2 hours of individualized attention.  

o 100% of GUAS school personnel participated in at least one professional 

development opportunity. 

o Summer Academy and Math Interventions   

o GUAS hosted its 4th annual summer academy ɉÆÏÒÍÅÒÌÙ ȰÓÕÍÍÅÒ ÃÁÍÐȱɊ ×ÈÉÃÈ 

served 175 students in five different mini-academies focusing on assistive 

technology Algebra programs, vocational technology (Autodesk), robotics, 

reading/writing sessions and SAT preparation.  

o GUAS successfully implemented 2 six-week long intensive math interventions for 

students as part of a research project funded by Research Triangle International 

(RTI). 

o Students who participated in the math interventions showed statistically significant 

improvement in their pre and post-test, with students scoring an average of 5.41 

points (equivalent to 27.05 percentage points) higher on the post-test.  

o College Awareness 

o 273 students and additional family members attended WAS presentations at 2 

College Night presentations at ASCC. 
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RECOMMENDATIONS 

 

The following recommendations are based on the content and findings detailed in this report and 

are intended to assist GUAS in improving its outcomes.  In order to determine and demonstrate the 

success of the project, data collection efforts must be intensified in Year 6.  To address this need, 

both program and evaluation recommendations are provided below. It should be noted that 

recommendations reflect only items that GUAS has the ability to change.  

  

¶ Focus College Night sessions on financial aid, the SAT, and college entrance 

requirements . As the GUAS cohort enters its final year of high school, many students and 

their parents may still be undecided, conflicted, or even lack knowledge about the 

requirements for applying to college. GUAS staff should continue to reach out to parents and 

their students by offering and heavily promoting attendance  to the College Night  sessions 

that focus on financial aid, the SAT, college entrance requirements as well as a variety of 

academic and vocational college program presentations.  

 

¶ Expand college tours at ASCC to include opportunities to observe college classes. 

Students considering attending college either at ASCC or elsewhere may benefit from 

observing one or more college courses taught by college professors and attended by college 

students. In qualitative interviews, students have reported a curiosity about what college is 

actually like. Expanding the college tours at ASCC to include opportunities for students to 

observe classes may motivate some students to enroll in college or eliminate fears in some 

students regarding their ability to succeed in a college setting. Some students may even 

develop a greater idea of what kinds of majors or academic disciplines they want to pursue.  

 

¶ Explore ways to more widely promote the GUAS incentive program. Although GUAS has 

been providing services in participating high schools for three years, some students may not 

be fully aware of the GUAS incentive program, including the incentives that are available to 

them and the various criteria for earning incentives. Finding additional ways to more 

widely advertise the incentive program such as through radio, television, or at youth events, 

will help ensure that students who are not currently active in the project begin to 

participate.   

 

¶ Maintain positive relationships with ASDOE and cohort schools . GUAS relies on its 

partner schools to provide GUAS staff with access to students. It is important that students 

and parents at each of the participating high schools be kept abreast of all of the activities 

and resources available to them through the GUAS project. In addition, GUAS relies on the 

partner high schools and ASDOE to provide student-level data that is important for the 

GUAS evaluation. Without such data, GUAS would not be able to quantitatively demonstrate 

program success.  

 

¶ Sustain successful partnerships with project partners to implement project activities . In 

order to keep community partners engaged during the last year of GUAS, it may be 
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important to hold more frequent meetings with the project partners. During the final year of 

the project, partners may be particularly valuable in offering presentations about different 

careers at Career Days, College Night events, and WAS sessions. Partners will also be 

valuable in the final year of the project, as they provide incentives that motivate students to 

stay engaged in program activities.  

  

¶ Continue to provide training to teachers as a means of improving student academic 

outcomes and preparing students for college . Teachers that have participated in teacher 

trainings and professional development opportunities report that the lessons they have 

learned through their participation in GUAS sponsored activities have positively impacted 

their students.  Professional development and teacher training should continue to focus on 

college preparation activities. To ensure that teachers continue to participate in trainings, 

additional trainings should be based on teacher interests.  

 

¶ Continue to promote the tuition reimbursement program for teachers.  New teachers 

may not be familiar with the tuition reimbursement opportunity that is available to them. 

Although students in the current GUAS cohort may not directly benefit from this 

opportunity, having an increased number of professionally trained teachers will certainly 

benefit future students.   
 

¶ Work with schools to document their plans for sustaining GUAS activities in the future.  

As part of the final evaluation report, GUAS will be expected to report how GUAS activities 

will be sustained in the future. In the final year of the project, it will be important for GUAS 

staff to meet with participating schools to plan and formally document how successful 

program elements can be sustained. During Principal and Counselor meetings, some schools 

have already started to share how they are currently or planning on sustaining GUAS 

activities in the future; open discussions on how schools can partner together to share 

resources may also be beneficial.  

 

¶ Maintain positive relationships with Principals  and Counselors at cohort schools. GUAS 

has relied and will continue to rely on the site managers and coordinators at partner high 

schools to provide student-level data that is required for the GUAS evaluation. Such data is 

essential for GUAS to be able to quantitatively demonstrate program success.  
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APPENDIX A: MANAGEMENT PLAN 

Goal: Significantly increase the number of students in American Samoa prepared to enter and succeed in postsecondary education. 

Objectives Original Activities Activities Implemented Status 

Process Objective 1:  Implement GUAS activities to 
successfully meet and sustain program outcomes. 

¶ Recruit/hire staff 
¶ Implement monthly 

partner meetings 
¶ Conduct training 
¶ Conduct partner 

activities 

¶ Recruit/enroll 
students 

¶ Conduct program 
activities 

¶ Develop 
sustainability plan 

Most original activities 
implemented, except creation of 
formal sustainability plan. Partner 
meetings occur during the year, but 
not on a monthly basis.  

In progress - one activity 
not implemented as 
originally proposed ɀ 
replaced with alternative 
activity. Sustainability 
plan not yet developed. 

Process Objective 2:  Train 50 teachers each year to 
improve outcomes of GUAS students.    

¶ Develop all teacher 
training curriculum 

¶ Recruit/incentivize 
teachers to attend 
training 

¶ Conduct teacher 
training courses for 
50 teachers per yr. 

¶ Assist teachers in 
obtaining 
certifications and 
degrees 

Formal training courses have been 
replaced with in-classroom 
instructional modeling, 16.75 hours 
provided to teachers. Tuition 
reimbursement is offered for 
certificate/degree programs.  

Met- with modifications. 
Modified teacher 
training activities 
implemented; teachers 
have not taken 
advantage of tuition 
reimbursement offered.  

Process Objective 3:  Conduct process and outcome 
evaluation of GUAS. 

¶ Develop evaluation 
tool 

¶ Conduct evaluation 
training with staff, 
partners 

¶ Implement web-
based data collection 
system 

¶ Conduct surveys and 
pre/post tests 

¶ Collect and analyze 
program data 

¶ Conduct process 
evaluation 

¶ Report findings 
¶ Implement 

continuous feedback 
loop 

¶ Modify evaluation 
tools as needed 

 

Most original activities implemented 
ɀ evaluation team has not 
implemented web-based data 
collection system. 

Met ɀ one activity (web-
based data collection 
system) originally 
proposed not 
implemented - replaced 
with alternative activity. 

Outcome Objective 1:  Increase targÅÔÅÄ ÓÔÕÄÅÎÔÓȭ 
academic performance and preparation for post-
secondary education. 

¶ Eqip. 12 learning 
resource rooms in 
schools 

¶ Train 60 honors 
students as 
mentors/year 

¶ Mentor at least 677 
students/year 

¶ Enroll 112 students 
in summer 
workshops 

¶ Conduct 5,184 
Math/Reading 
tutoring sessions/yr 

¶ Conduct 4 bilingual 
teacher ed courses 

¶ Conduct 4 principles 
of ed trainings 

¶ Conduct 4 Child dev. 
ed trainings 

Several original activities not 
implemented due to difficulty in 
changing DOE procedures. Focus has 
shifted to providing after/before 
school tutoring and teacher training 
to affect academic performance.  

In progress- tutoring is a 
major activity along with 
teacher training. 
Students have shown 
academic improvement 
in math. Obtaining daily 
tutoring attendance data 
from the classroom 
teachers remains 
challenging for the 
program.  

Outcome Objective 4: Increase the daily attendance 
and on time promotion to successive grade levels for 
GUAS students. 

Outcome Objective 2:  Increase the rate of high school 
graduation and participation in post-secondary 
education. 

¶ Promote availability 
of relevant support 
services 

¶ Conduct 4 life skills 
courses/yr 

¶ Develop IEPs for 

Some activities implemented. SAT 
courses provided. No formal process 
for counseling referrals, ASDOE is 

In progress ɀ GUAS 
provides WAS and 
partners provide info on 
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Outcome Objective 5: Increase the number of GUAS 
students who expect to graduate from high school. 

¶ Provide wrap-
around services for 
100% of students 

¶ Conduct family 
counseling for 160 
families/yr 

100% of at-risk 
students 

¶ Conduct 4 SAT/ACT 
preparation courses 

responsible for IEPs, GUAS has not 
conducted life skills courses.  

support services. 
Counseling, life skills, 
ÁÎÄ )%0ȭÓ ÎÅÅÄ ÔÏ ÂÅ 
addressed.  

Outcome Objective 3:  )ÎÃÒÅÁÓÅ ÓÔÕÄÅÎÔÓȭ ÁÎÄ ÆÁÍÉÌÉÅÓȭ 
knowledge of post-secondary education options, 
preparation and financing. 

¶ Assist up to 100% 
families with college 
prep/yr 

¶ Conduct 4 advanced 
placement 
workshops/yr 

¶ Host 2 outreach 
events for 
families/yr 

¶ Distribute 846 21st 
Century Certificates 

¶ Provide tuition 
scholarships for 260 
students 

Some activities implemented 
(outreach events, WAS focusing on 
college); scholarships not applicable 
until 2011. 21st century certificates 
were distributed at the end of the 8th 
grade and are a one-time 
distribution.  

In progress ɀcollege 
nights, college tours, and 
specific WAS on college 
preparation and 
financial aid were 
implemented. 
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APPENDIX B: TABLE OF INDICATORS AND MEASURES 

Goal: Significantly increase the number of students in American Samoa prepared to enter and succeed in postsecondary education.  

Objectives Indicator Measure Status 

Outcome Objective 1:  Increase 
ÔÁÒÇÅÔÅÄ ÓÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ 
performance and preparation for 
post-secondary education. 

1.1 Percentage of students 
who pass pre-algebra by the 
end of the 7th grade and 
Algebra one by the end of the 
9th grade 

By the end of the project there will be (a) at least a 15% 
increase in the number of students who will pass pre-algebra 
with at least a B grade, and (b) at least a 15% increase in the 
number of students who will pass Algebra 1 with at least a B 
grade. 

Still need to obtain baseline measures for 
this objective. Currently can compare 
matched grades of cohort students. From 
Y3 to Y4 English grades improved by 2.7% 
and math grades improved by 4.3%. These 
are statistically significant improvements. 
From Y4 to Y5 English grades decreases by 
3.3% (statistically significant) and Math 
grades decreases by .6% (not statistically 
significant) 

1.2 Percentage of students 
who enrolled in remedial 
tutoring performing at or 
above grade level 

By the end of the project there will be (a) at least a 15% 
improvement in the number of students who are at or above 
grade level in Reading, Writing, and Math. 

 This objective cannot be analyzed at this 
time due to the fact that the SBA was not 
administered during the second semester 
of Year 5.  SAT 10 results from Year 4 
indicated that students showed 
statistically significant improvement in 
math (7-12% improvement). Reading and 
writing scores remained stable (most 
students perform below average).  

Outcome Objective 2:  Increase 
the rate of high school graduation 
and participation in post-secondary 
education. 

2.1 Students will have higher 
rates of high school 
graduation and post-
secondary enrollment 

By the end of the project there will be (a) at least a 10% 
improvement in the number of students who graduate from 
high school on time and (b) at least a 10% increase in the 
number who will enroll in post-secondary education. 

Not applicable until 2012.  

Outcome Objective 3:  Increase 
ÓÔÕÄÅÎÔÓȭ ÁÎÄ ÆÁÍÉÌÉÅÓȭ ËÎÏ×ÌÅÄÇÅ 
of post-secondary education 
options, preparation and financing 

3.1 Students and their 
families report greater 
knowledge of available 
financial aid and necessary 
academic preparation for 
college.  

By the end of the project there will be (a) at least a 35% 
improvement in the number of parents who will report 
knowledge of available financial aid and (b) at least a 35% 
improvement in the number of students and parents who 
will report knowledge of necessary academic preparation for 
college. 

Not applicable until 2012. However, 
current analysis of College Knowledge 
Surveys indicates knowledge is remaining 
stable.   

Outcome Objective 4: Increase the 
daily attendance and on time 
promotion to successive grade 
levels for GUAS Samoa students. 

Average daily attendance at 
GEAR UP schools 

By the end of the project the average daily attendance as a 
percentage of total enrollments will be maintained at current 
level (94.4%). 

Still need to obtain baseline attendance at 
individual cohort schools. Project will 
need to begin collecting daily class 
attendance from schools in order to 
complete this measure.  

Percentage of students 
promoted on time to 
successive grade levels 

By the end of the project, there will be at least a 25% 
improvement in the number of students promoted to the 
next grade level. 

99% promoted on time from 10th to 11th 
grade.  

Outcome Objective 5: GUAS will 
improve reading, writing, and 
arithmetic performance to prepare 

Student grades in focal areas There will be at least a 25% increase in the number of 
students who will pass focal area classes with at least a B-
grade. 

Still need to obtain baseline measures to 
be able to analyze this objective. SAT 10 
analysis from Year 4 showed student 
improvement in math.  
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students for opportunities in post-
secondary education. 

Percentage of students who 
take the SAT/ACT exam 

There will be at least a 25% increase in the number of 
students who take the SAT/ACT exam. 

Not applicable until 2012. 

Scores in the focal areas of the 
SAT/ACT exam 

There will be at least a 10% increase in the number of 
students who score in at least the 80th percentile in focal area 
sections of the SAT /ACT exam.  

Not applicable until 2012. 
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Appendix C: Student and Parent College Knowledge Results from Year 4 

The following is a summary of data from the College Knowledge Surveys.  

¶ Almost 80% of students report speaking predominately Samoan in the home, which closely mirrors 

#ÅÎÓÕÓ ςπππ ÄÁÔÁ ÁÎÄ ÍÁÙ ÁÆÆÅÃÔ ÓÔÕÄÅÎÔÓȭ ÌÁÎÇÕÁÇÅ ÁÎÄ ÒÅÁÄÉÎÇ ÁÃÈÉÅÖÅÍÅÎÔ 

¶ A majority of students would like to obtain a two-year or four-year college degree 

¶ ψςϷ ÏÆ ÓÔÕÄÅÎÔÓ ÔÈÉÎË ÔÈÁÔ ÇÅÔÔÉÎÇ ÁÎ ÅÄÕÃÁÔÉÏÎ ÂÅÙÏÎÄ ÈÉÇÈ ÓÃÈÏÏÌ ÉÓ ȰÖÅÒÙ ÉÍÐÏÒÔÁÎÔȱ ÔÏ ÔÈÅÉÒ 

future 

¶ The two top reasons why students may not continue on to post-secondary education were that it 

will cost too much and that they were planning on joining the military service 

¶ !ÐÐÒÏØÉÍÁÔÅÌÙ τυϷ ÏÆ ÓÔÕÄÅÎÔÓ ÒÅÓÐÏÎÄÅÄ ÔÈÁÔ ÔÈÅÙ ×ÅÒÅ ȰÎÏÔ ÓÕÒÅȱ ÉÆ ÔÈÅÙ ÃÏÕÌÄ ÁÆÆÏÒÄ Á Ô×Ï-year 

or four-year college by combining financial aid and family resources 

¶ 4ÈÅ ÍÁÊÏÒÉÔÙ ÏÆ ÓÔÕÄÅÎÔÓ ɉυχϷɊ ÒÅÓÐÏÎÄÅÄ ÔÈÁÔ '5!3 ÈÁÓ ÈÅÌÐÅÄ ÔÈÅÍ ȰÖÅÒÙ ÍÕÃÈȱ ÉÎ ÂÅÉÎÇ 

successful in school 

 

Educational Expectations (Tables 1-3) 

The majority of students would like to and/or expect to attain a two-year or a four-year degree. There was 

a slight difference among cohort students, when asked what degree they would like  to obtain and what 

degree they expect  to attain. Fifty-five percent of cohort students would like  to obtain a four-year degree, 

but only 48.5% expect  to attain a four-year degree.  The top three reasons that students listed (students 

were asked to pick just one response) for not continuing their education after high school were 1) the cost, 

2) military service, and 3) wanting to work. Approximately 20% of students responded that they were 

interested in the military service. 

 
Table 1. Level of Education 

Highest level of education you would like to obtain?  

 GEAR UP Cohort 
(n=505) 

Non-Cohort 
(n= 168) 

All students  
(n=674) 

HS or less 4.4%  4.1%  4.3%  

Some College 5.0%  4.1%  4.7%  

Two yr. degree 34.7%  34.3%  34.6%  

4 yr. degree or higher 55.6%  56.8% 55.9%  

Missing 2 1 3 

 
 

Table 2. Expected Level of Education 

Highest level of education you would expect to obtain?  

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

HS or less 4.2%  5.3%  4.5%  

Some College 6.5%  5.3%   6.2%  

Two yr. degree 40.0%  35.5%  38.9%  

4 yr. degree or higher 48.5%  52.7%  49.6% 

Missing 4 2 6 
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Table 3. Education Importance  

How important to your future is getting a n education beyond high school?  

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

Not important 1.0%  0 0.7%  

Somewhat important 2.2%  2.4%  2.2%  

Important 13.3%  12.4%  13.1% 

Very important 82.0%  82.8%  82.2%  

Missing 8 4 12 

 
 

Table 4. Reasons for Not Continuing to College 

If you do not continue your education in college after high school, what would be the main reason?  

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

It will cost too much 56.8%  55.2%  56.3%  

Military service 20.2%  23.7%  21.1%  

Other 6.3%  5.3%  6.1%  

I need to work 4.6%  2.4%  4.0% 

I want to work 4.4%  7.7% 5.2%  

Grades are not good enough 2.8%  1.8%  2.5%  

Family issues 1.4% 1.8%  1.5%  

Going to vocational schools 1.0% 0 0.7%  

College is too far from home 0.6%  1.2%  0.7%  

Not interested 0.2%  0 0.1%  

Missing 21 5 26 

 

Post-Secondary Financing 

)Î ÔÈÅ ÐÒÅÖÉÏÕÓ ÓÅÃÔÉÏÎȟ ÓÔÕÄÅÎÔÓ ÉÄÅÎÔÉÆÉÅÄ ȰÃÏÓÔȱ ÁÓ ÔÈÅ ÍÁÉÎ ÁÎÓ×ÅÒ ÃÁÔÅÇÏÒÙ ÅØÐÌÁÉÎÉÎÇ ×ÈÙ ÔÈÅÙ ×ÏÕÌÄ 

not pursue education after high school. The following questions asked students to estimate the cost of post-

secondary education.  Given that there is no local four-year institution and students from American Samoa 

would likely pay out-of-state tuition at a four-year institution, the estimated cost for four-year tuition 

×ÏÕÌÄ ÌÉËÅÌÙ ÂÅ ÉÎ ÔÈÅ ÒÁÎÇÅ ÏÆ ȰÍÏÒÅ ÔÈÁÎ ΑρψȟπππȢȱ &ÏÒ ÅØÁÍÐÌÅȟ ÏÕÔ-of-state tuition at University of 

Hawaii is estimated at $21,024 plus room and board of $8,403. From the cohort, 30.7% of students chose 

this category. This shows the majority of students in the cohort underestimated the cost of attending a 

four-year institution. Interestingly, a higher percentage of non-cohort students (42.6%) correctly estimated 

the cost of attending a four-year college for one year (Table 5).  

 

 

Table 5. College Costs 

How much do you think it costs to go to a four year college for one year?  
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Table 6 lists the responses when students were asked to estimate the cost of attending a local two-year 

college.  There is only one two-year college in American Samoa.  The estimated annual cost for attending 

the American Samoa Community College (ASCC) is $2000 a year ($65 per unit plus books and fees).  Only 

19% of student respondents correctly identified this ÁÎÓ×ÅÒ ÃÁÔÅÇÏÒÙȢ  ! ÍÁÊÏÒÉÔÙ ÏÆ ÓÔÕÄÅÎÔÓ ÁÒÅ ȰÎÏÔ ÓÕÒÅȱ 

whether they can afford a two-year or four-year education using financial aid, scholarships, and their 

family resources.  

 
Table 6. College Costs 

How much do you think it costs to go to a two year c ollege in American Samoa for one year?  

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

$1-$1000 14.1%  9.5%  12.9%  

$1001-$2,000 18.4%  22.5%  19.4%  

$2,001-$3,000 20.2%  18.9%  19.9%  

$3,001-$4,000 13.1%  16.0%  13.8%  

$4,001-$5,000 10.7%  10.7%  10.7%  

More than $5,000 21.4%  21.3%  21.4%  

Missing  11 2 13 

 
 

Table 7. Afford Two -year College 

Do you think you could afford to attend a public two year college using financial aid, scholarships and 

ÙÏÕÒ ÆÁÍÉÌÙȭÓ ÒÅÓÏÕÒÃÅÓȩ 

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

Definitely not 3.4%  1.8%  3.0%  

Probably not 2.8%  7.1%  3.9%  

Not sure 45.5%  44.4%  45.3%  

Probably 31.1%  29.0%  30.6%  

Definitely 16.6%  16.0%  16.5%  

Missing 3 3 6 

 
 
 
 

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

$1-$1300 10.1%  8.3%  9.6%  

$1,301-$4,200 14.5%  9.5%  13.2%  

$4,201-$7,400 15.4%  14.2%  15.1%  

$7,401-$10,000 14.1%  11.2%  13.4%  

$10,001-$18,000 12.7%  13.0%  12.8%  

More than $18,000 30.7%  42.6% 33.7%  

Missing 13 2 15 
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Table 8. Afford a Four -year College 

Do you think you could afford to attend a public four -year college using financial aid, scholarships 

ÁÎÄ ÙÏÕÒ ÆÁÍÉÌÙȭÓ ÒÅÓÏÕÒÃÅÓȩ 

 GEAR UP Cohort 

(n=505) 

Non-Cohort 

(n= 168) 

All students  

(n=674) 

Definitely not 2.6%  8.9%  4.2% 

Probably not 10.5%  4.1% 8.9%  

Not sure 48.3%  39.6% 46.1%  

Probably 23.8%  31.4%  25.7%  

Definitely 14.3% 14.8%  14.4%  

Missing 3 2 5 

 

GUAS Services 

Close to 70% of cohort students and 60% of non-cohort students had spoken with someone about college 

entrance requirements (Table 9). Fewer cohort students reported speaking to someone about financial aid, 

but more non-cohort students reported talking to someone about financial aid (Table 10). A majority of 

ÓÔÕÄÅÎÔÓ ÆÅÌÔ ÔÈÁÔ '5!3 ÈÁÄ ÈÅÌÐÅÄ ÔÈÅÍ ɉȰÖÅÒÙ ÍÕÃÈȱɊ Âe more successful in school (Table 11).  

 
Table 9. College Entrance Requirements  

Has anyone from your school or GEAR UP ever spoken with you about college entrance requirements?  

 GU students  

(n=505) 

NG students  

(n= 168) 

All students  

(n=674) 

No 31.9%  40.2%  34.0%  

Yes 66.9%  59.6%  64.8%  

Missing 6 2 8 

 

 
Table 10. Financial Aid  

Has anyone from your school or GEAR UP ever spoken with you about the availability of financial aid 

to pay for college?  

 GU students  

(n=505) 

NG students  

(n= 168) 

All students  

(n=674) 

No 38.6%  45.6% 40.4% 

Yes 60.2%  52.1%  58.2% 

Missing 6 4 10 
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Table 11. School Success 

How much has being in the GEAR UP program helped you be more successful in school?  

 GU students  

(n=505) 

NG students  

(n= 168) 

All students  

(n=674) 

Not at all 5.3%  8.9%  6.2%  

A Little 17.2%  19.5%  17.8%  

Somewhat 16.0%  21.3%  17.4%  

Very much 59.6%  47.9%  56.7%  

Missing 9 4 13 

 

Table 12. Graduation Success 

Has being in the GEAR UP program helped you to prepare to successfully graduate f rom high school 

when the time comes?  

 GU students  

(n=505) 

NG students  

(n= 168) 

All students  

(n=674) 

.Ïȟ ) ÓÔÉÌÌ ÄÏÎȭÔ ËÎÏ× ÉÆ ) ×ÉÌÌ ÇÒÁÄÕÁÔÅȢ 6.3%  6.5%  6.4%  

No, I was already on track to graduate. 16.8%  25.4%  19.0%  

Yes 75.0%  65.7%  72.7%  

Missing 9 4 13 

 
 
4ÈÅ ÆÏÌÌÏ×ÉÎÇ ÔÁÂÌÅ ÒÅÐÒÅÓÅÎÔÓ ÁÎÓ×ÅÒÓ ÔÏ ÔÈÅ ÑÕÅÓÔÉÏÎ Ȱ(ÁÖÅ ÁÎÙ ÏÆ ÔÈÅ ÆÏÌÌÏ×ÉÎÇ '%!2 50 ÁÃÔÉÖÉÔÉÅÓ 

ÈÅÌÐÅÄ ÙÏÕ ×ÉÔÈ ÙÏÕÒ ÄÅÃÉÓÉÏÎÓ ÔÏ ÇÏ ÔÏ ÃÏÌÌÅÇÅȩȱ 4ÈÅ ÍÏÓÔ ÆÒÅÑÕÅÎÔ ÒÅÓÐÏÎÓÅ ×ÁÓ ȰÔÕÔÏÒÉÎÇȱ ÆÏÌÌÏ×ÅÄ ÂÙ 

ȰÉÎÆÏ ÏÎ ÂÅÎÅÆÉÔÓȱ ÁÎÄ ȰÉÎÆÏ ÏÎ ÃÏÓÔȢȱ 

 
Table 13. GEAR UP Activities 

 GU Students NG Students All Students 

 Yes No N/A Yes No N/A Yes No N/A 

Tutoring 82.2%  9.3% 43 78.7% 10.7% 18 81.3% 9.6%  10 

College Visit 44.0%  33.7% 113 27.2% 45.0% 47 39.8% 36.5%  160 

Mentoring 47.1% 28.5% 123 34.9% 35.5%     50 44.1%  30.3%  173 

Workshops 43.4%  33.9% 115 33.7% 39.6% 45 40.9% 35.3% 160 

Info on Benefits 65.9% 15.6% 93 57.4% 19.5% 39 63.8% 16.6% 132 

Info on Costs 45.9%  28.9%  127 46.7%  29.0%  41 46.1%  28.9%  168 

Other 45.0%  17.8%  188 42.6%  23.7%  57 44.4%  19.3%  245 
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Parent College Knowledge Survey 

Parent College Knowledge surveys were administered to parents at WAS sessions during Years 2, 3, and 4.  

Surveys were administered to parents of both GUAS students and non-cohort students.  The percentage of 

parents who have spoken to someone about college entrance requirements and financial aid is steadily 

increasing (Table 14). Also increasing is the percentage of parents who have spoken with their child about 

college (Table 15). Parental education expectations appeared to remain stable (Table 16).  

 
Table 14. Entrance Requirements and Financial Aid  

 Percentage of parents who have 

ÓÐÏËÅÎ ×ÉÔÈ ÓÏÍÅÏÎÅȣ 

Percentage of parents who have 

not  ÓÐÏËÅÎ ×ÉÔÈ ÓÏÍÅÏÎÅȣ 

 about college 
entrance 

requirements. 

about the 
availability of 
financial aid. 

about college 
entrance 

requirements. 

about the 
availability of 
financial aid. 

Year Two (N=504) 56% 36% 54% 37% 

Year Three (N=238) 56% 55% 44% 45% 

Year Four(N=403) 76% 68% 28% 32% 

 

Table 15. Communication wit h Child 

Have spoken with their child about attending college  

 Yes No 

Year Two (N=504) 61% 30% 

Year Three (N=238) 80% 19% 

Year Four(N=403) 85% 10% 

 

 

Table 16. Parental Educational Expectations for Child  

 High School or 
less 

Some college 
but less than  a 
4-year degree  

4-year college 
degree or 

higher  

Year Two 

(N=504) 
14% 27% 50% 

Year Three 

(N=238) 
10% 32% 55% 

Year 

Four(N=403) 
6% 35% 58% 

 
 


