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Executive Summary  
 
Year 3 marked an important year for GEAR UP American Samoa (GUAS). The program successfully 
transitioned from thirteen elementary schools into eight high schools. With the cohort now in high 
school, GUAS implemented program activities including the following: before and after school 
tutoring sessions, teacher professional development and training, and Wrap-Around Service (WAS) 
sessions for students, families, and community members. GUAS served a cohort of 863 students, 
and in addition, 309 non-cohort students took advantage of the GUAS after/before-school tutoring 
sessions and were likely affected by increased teacher training.  

This Evaluation Report, compiled by the Pima Prevention Partnership (PPP) in its role as project 
evaluator, serves three key purposes:   

1) To provide a thorough assessment of GUAS annual progress in meeting its stated goal and 
objectives;  

2) To document program implementation; and  
3) To offer recommendations based on evaluation findings that will assist GUAS as they move 

into Year 4 implementation.   
 
GUAS Year 3 Accomplishments 

 Student Academic Improvement  
o Over 50% of GUAS students improved their Math scores and 40% of GUAS students 

improved their Language scores on the SAT 10; this means their progress exceeded 
normal expectations 

o The GUAS Math Assessment results indicate that continuing GUAS students achieved 
higher scores than the new GUAS students 

o Interviews conducted with GUAS school staff indicated that GUAS activities helped 
students build their “higher thinking skills” and “solidified their foundation skills” 

 Before and After-School Attendance 
o 54% percent of cohort students attended after-school and 26% attended before-

school sessions on a regular basis, receiving 52 hours and 36 hours (respectively) 
on average  

 Teachers and administrators who attended regular training and/or professional 
development sessions received 21.5 hours on average of service  

 GUAS successfully implemented their 3rd annual summer camp, serving 300 students in 
three different mini-camps focusing on assistive technology Algebra programs, vocational 
technology (Autodesk), Marine Science, Agriculture Science and athletics  

 AS DOE implemented after school homework sessions at selected elementary schools – 
sustaining a key element of the GUAS model 

Recommendations for Year 4 

 Concentrate tutoring efforts to focus on improving reading and language skills 
 Sustain successful partnership with project partners to implement project activities 
 Begin to provide SAT preparation courses and focused financial aid workshops  
 Continue to focus on teaching applied/vocational technology including Autodesk  
 Improve administration methodology for the College Knowledge surveys 
 Follow-up with cohort elementary schools with regards to project sustainability 
 Continue to successfully collect student level data  
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Program Background  
 

Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP) is a United States 
Department of Education (USDOE) program designed to increase the number of low-income 
students who are prepared to enter and succeed in post-secondary education.  American Samoa 
Community College (ASCC) was awarded a six-year GEAR UP grant in 2006, and is currently 
beginning Year Four of their program.  

GUAS follows a cohort of students from the 7th to 12th grade, providing services such as tutoring, 
homework help, mentoring, and supplies like learning software and other instructional supplies. 
GUAS also provides professional development and educational support for teachers, and links with 
community partners to provide services for parents (such as a reduced pricing plan for laptop 
purchases) and students (such as the well-attended summer camps).  

In Year Three GUAS transitioned from 13 local elementary schools to eight public and private high 
schools.  This year GUAS program activities included: 

 After and before school tutoring sessions 
 Training and professional development for GUAS teachers and staff 
 WAS sessions for families, students, and community members 
 Community and cultural events 
 Summer camps 
 Material supplies and technology improvements for cohort schools 

Summary of Year One and Year Two  
 

Through the first two years of the project GUAS was able to successfully implement GUAS in the 
schools providing services to the 13 elementary schools and over 850 cohort students. The major 
accomplishments in the first two years included equipping cohort schools with technology and 
other material supplies, coordination of activities such as WAS sessions and the summer camps 
with project partners, and offering regular after-school tutoring sessions for students.  Additional 
detail regarding Year 1 and Year 2 can be found in the following sections.   

 

Year One 
 
In Year 1 GUAS successfully implemented program start-up activities in spite of institutional 
challenges to fully equipping elementary cohort schools with the necessary supplies and hiring 
tutors and teachers. The project made significant progress in project start-up. The specific 
achievements from Year 1 are outlined below: 
 

 13 elementary cohort schools began providing services to 863 students 
 Recruitment of program and school staff, including 56 school-based tutors 
 GUAS provided $138,074 in material supplies and technology to cohort schools 
 Training of GUAS teachers and tutors, 28 teachers attended five sessions of summer training 
 Recruitment and integration of project partners 
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 GUAS  provided 43 WAS sessions to 854 parents and 385 students 
 312 students participated in summer camps, which were coordinated by GUAS with their 

project partners 
 Students showed academic improvement in both their English (B to B+) and Math grades 

(B- to B) 
 

Year Two 
 
In Year 2 of the project, GUAS continued to serve a cohort of 863 8th grade students in 13 cohort 
schools. The project made significant progress in meeting its stated objectives and working toward 
its goal of preparing students for post-secondary education, with highlighted achievements 
outlined below: 

 100% of 2006-07 cohort schools maintained participation for the 2007-08 year 
 70% of all GUAS students (604) attended after-school tutoring sessions 
 56 school staff  from 13 elementary schools participated in professional development and 

training  
 3,226 students and families participated in WAS sessions, which represented a 60% 

increase over Year 1 attendance  
 $146,716 was invested in technology enhancement (laptops and learning software) for 

teachers and classrooms 
 1,269 students and families attended GUAS-sponsored community and cultural activities  
 A total attendance of 691 students (some students may have attended multiple sessions) at 

intensive, 3-day Math and Fitness summer camps  
 100% of the partner community agencies (16 total) continued their collaboration in the 

project 
 GUAS and school data collection efforts were significantly improved over Year 1. 

 
Year 3 is the project’s first year in the high schools. GUAS is transitioning from different school 
cultures and moving closer towards the SATs, ACTs, and graduation. This report focuses on Year 3 
of the project in the context of the first two years while also acknowledging the transition into the 
high schools as a new start in a unique environment and culture.  
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Methodology  
 

The evaluation of GUAS in Year 3 utilized various methods to analyze both process and outcome 
objectives. These methods included: 

 Document review 
 Interviews 
 Observations  
 Analysis of academic data such as grades and standardized test scores 

 
Sources of information included: 
 

 Program documents 
 Memos 
 Emails 
 Spreadsheets 
 Databases 
 Monthly reports  
 Academic data (grades, assessments and SAT 10) 

The evaluation activities that took place in Year 3 to support the program objectives included: 

 Qualitative data collection through interviews and focus groups with school staff, parents, 
and students 

 Continuous data collection and feedback to the program 
 Compilation of monthly reports 
 Collection, analysis, and reporting on standardized test results 

Data analysis was conducted utilizing multiple programs including Microsoft Office (Word and 
Excel), MarkBook, and Statistical Package for the Social Sciences (SPSS).  The statistical test(s) used 
in analysis to measure change depends on the type of data and the amount of data collected. In this 
report, when the results of the statistical analysis are statistically significant this indicates that; that 
one can be 95% sure that a significant result is not due to chance. In other words, a statistically 
significant change indicates that participants in this program experienced a change in their test 
scores, and this change is probably not due to chance. 

Reading This Report  

 
This Evaluation Report aims to provide a full picture of GUAS in Year 3 by integrating qualitative 
data from interviews/focus groups with teachers and partners with quantitative data such as 
student test scores and grades.  This report is structured by major program activities. Following a 
description of related activities (including details such as people served and hours received by 
participating individual) will be a description of the outcome for students, schools, or the 
community likely affected by the activities. For example, the Part I of this report will include a 
description of after and before school tutoring sessions and teacher training. Both these activities 
seek to improve student academics and skills; therefore a summary of academic progress is also 
included.  
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Background on Students and Education in American Samoa  
 
 

As described in the previous section, the goal of GUAS is to prepare students to enter and succeed in 
post-secondary education. GUAS offers a variety of services to improve academic achievement 
(after/before school tutoring and teacher training), and also offers services (wrap-around sessions) 
that aim to prepare students and parents by providing information regarding college requirements 
and financing.  

The effect of GUAS may extend beyond the academic achievement of the cohort students. GUAS 
treats students holistically by attempting to positively influence teachers, schools, and parents to 
create a supportive environment. Given that student academic achievement is influenced by a 
variety of factors described in the following paragraph, GUAS seeks to improve student 
opportunities for success in post-secondary education by addressing many of the factors that 
influence success.  

Students’ relationships at school with their fellow students, teachers and administrators can 
influence “academic achievement, goals, ideals and psychological well-being.” (Gibson and 
Jefferson, 2006, p.112). Also the “quality of family relationships, friendships, and/or school 
experiences is associated positively with reports of self-esteem.” (Gibson and Jefferson p.112). 
Parents and their involvement also play a large role in either positively or negatively effecting 
student academic achievement (Gibson and Jefferson p.112, Ward, 2006, p. 51-52).  Additionally, 
the quality of teachers and availability of resources may affect academic achievement (Ward 2006). 
All these factors affect students’ academic achievement; students who do not complete high school 
are shown to be at risk for different consequences including: delinquency and use of alcohol, 
cigarettes, and marijuana. (Yampolskaya, Massey and Greenbaum 2006).  

Given that student’s academic achievement is affected by more than just their hours spent studying 
or level of preparation, the following section provides a brief background on the current education 
and social context for students in American Samoa. The data below comes from the U.S. Department 
of Education, National Center for Education Statistics and the ASCC 2008 Factbook.  

 In 2002 – 2003 the average per pupil expenditure in the United States was $9,299.00; the 
average per pupil expenditure in American Samoa was $3,225.00  

 The average freshman graduation rate in 2003 – 2004 was 80.2%  
 In Fall 2004, looking at students who graduated from high school in the last 6-months -  526 

students enrolled as freshman in any degree seeking institution; 448 freshman enrolled in 
degree-granting institutions in American Samoa, 80 students enrolled as freshman at out of 
state institutions 

 At ASCC in Fall 2008 the majority of students who took placement exams for reading (86%) 
and math (97%) tested into remedial classes 

Data from the 2000 Census and 2006 Department of Commerce Fact Sheet indicate that:  

 Approximately 90% of the population speaks Samoan in the home. Of the youth aged 5 to 17 
years old who speak another language in the home, 78% speak the other language 
(predominantly Samoan) more than English 

 Of the population 25 years or older 66.1% have graduated from high school and 7.4% have 
a bachelors degree or higher 

 Per capita income as reported in 2006 were $4,357.00 .  
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 Of all families in American Samoa, 61.0% have income that put them below the poverty 
level 

These data indicate that students in American Samoa are bi-lingual, and the majority speak Samoan 
in the home. Sixty percent come from homes that are below the poverty level. In the general adult 
population, 7.4% have a bachelors degree or higher. The school system in American Samoa spends 
about one-third the average per pupil expenditure of the nation on their students. Although the 
graduation rate is about 80%, of the students who enroll in post-secondary education at ASCC, the 
majority (over 80%) are placed in remedial English and math courses.  

These factors describe some of the barriers that students and schools are faced with during their 
education. They are also some of the factors GUAS seeks to address. In addition to these factors, 
American Samoa possesses a number of positive factors that GUAS seeks to build upon. The positive 
factors  include strong cultural identification, involvement of extended family members, and a high 
level of religious participation.  
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Findings  
 

Part I ɀ Demographics, Academic Service(s)  and Academic Progress 
 
This section provides a brief summary of the background of the current GUAS cohort, and details 
GUAS activities that provide direct services to students and teachers that likely affect student 
relationships and academic progress. Below is a diagram describing the direct service activities and 
the outcomes affected by these activities (academic improvement, on-time grade promotion).    
 
 

 

 

 

 

 

 

 
 

 
Overall, GUAS provided the following direct services to students and teachers: 

 After-school tutoring sessions to 54% (of cohort students) who received on average 52 
hours of tutoring 

 Before-school tutoring sessions 26% (of cohort students) who received on average 36 
hours of tutoring (some students attended both before and after-school sessions) 

 Tutoring sessions to 160 non-cohort students 
 19 hours of in-class instructional modeling, and 14.6 hours of technology training for 

teachers 
 
In terms of academic achievement, the following outcomes stand out: 
 

 SAT 10 results from the 8th grade show that 50% of students improved their math scores. 
 Continuing cohort students showed improved math scores on the GUAS math assessment 

when compared to new cohort students 
 Student grades showed that GUAS cohort students received slightly better grades than non-

cohort students 
 Teachers and GUAS coordinators have observed that GUAS activities have positively 

affected students’ academic skills 
 

After/before 
school 

tutoring 

Teacher training 
and Professional 

Development 

Positive 
relationships 
with teachers 

Student Academic 
Improvement 

Indicated by:   

 Grades 
 SAT 10 
 English/Math 

Assessment 
 Teacher 

perspectives 
 

On time grade 
promotion 
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Demographics  
 
 

 
 

After - and Before -School Sessions 
 
A central aspect to GUAS’ goal of preparing students to enter into and succeed in post-secondary 
education is improving their academic abilities, their grades, and test scores. Beginning in Year 1 
GUAS has offered after-school tutoring sessions for interested students in the cohort. In Year 1 
GUAS provided on average 110 hours of tutoring per student, in Year 2 this number increased to 
401 hours of tutoring per student, and approximately 70% of the cohort attended after-school 
sessions on a regular basis.  
 
In Year 3 GUAS offered after-school tutoring sessions to all GUAS cohort students, and any student 
who was interested in extra help. A summary of hours provided to students is detailed in Table 3 
below. Due to scheduling conflicts for students (involving extracurricular activities) GUAS also 
began offering before-school tutoring at the following schools: Leone High School, Samoana High 
School, Tafuna High School, and Nuuuli VocTech. It is important to note some students may have 
attended both after and before-school sessions. 
 
Table. 3 

After -School Sessions 

 All Students GUAS Cohort  Non-GUAS  

Total Students Served 497 367 (43%) 130 
Percentage of Sessions Attended on 
average 

26 out of 64 (40%) 22 out of 49 (45%) 13 out of 57 (22%) 

Average number of hours per student 52 44 26 
Before -School Sessions 

 All Students GUAS Cohort  Non-GUAS   

Total Students Served 222 191 (22%) 31 
Average Number of Sessions 
Attended 

16 out of 32 (50%) 17 out of 33 (51%) 10 out of 25 (40%)  

Average number of hours per student 36 34 20 

 

Table. 2 
Cohort by Ethnicity and Gender  

American Indian/Alaska Native 0 
Asian 4 
Black or African American 0 
Hispanic/Latino 0 
White 0 
Native Hawaiian/Pacific Islander 859 
Total  863 

Gender 

Male 446 (52%) 
Female 417 (48%) 
Total  863 

Table. 1 
Cohort  

Total Students Served 863 
New students 62(7%) 
Students with Limited English 
Proficiency 

75(9%) 

Students with Individualized Education 
Programs 

65 (8%) 

Students eligible for free/reduced lunch 98% 
Students promoted on-time 93% 
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In Year 3 GUAS encountered several obstacles to ensuring a high level of participation by students 
in the after-school sessions. Especially during the first semester, extracurricular activities such as 
athletics, were a major influence on students time. In order to address this issue GUAS worked with 
four cohort schools to begin offering before school tutoring sessions to interested students. Before- 
school sessions were implemented in February and schools were able to increase their attendance 
when they offered both before and after-school sessions.  
 
In addition to after- and before-school tutoring, selected students were able to participate in more 
focused educational opportunities. From March to the beginning of May 2009 24 students 
participated in after school sessions that focused on Autodesk for about four hours each week. Also 
during the summer camp, 62 selected students participated in the Algebra minicamp and 
approximately 75 students participated in the Autodesk minicamp.  
 

Teacher Training and Professional Development  
 
Overall, compared to the GUAS teachers in the 7th grade, the 9th grade teachers have two years more 
teaching experience and 3 years more teaching experience in their grade level. While only 50% of 
the 7th grade teachers had obtained a teaching certificate, 67.5% of the 9th grade teachers have 
attained their teaching certificate.  

In Year 3 GUAS decided to no longer offer the 5-week professional development course at ASCC , 
because of the busy cohort teacher schedule. Instead, with the hiring of English and Math 
instructors GUAS was able to provide ongoing in class modeling and instruction to GUAS teachers 
on a regular basis. The mandatory GUAS orientation in September provided teachers with an 
introduction to GUAS, trainings available, and data collection requirements.  Approximately 50 
teachers attended this orientation. GUAS still offers tuition reimbursement for any teacher enrolling 
in and completing the BA prerequisite courses making them eligible to enter the BA degree 
program at ASCC and, or with the University of Hawaii Teacher Education Cohort Program. 
However, as of the 2008-2209 academic year, no cohort teachers have taken advantage of this 
tuition reimbursement offer. 

In Year 2, 56 cohort teachers received training throughout the year. Teachers who participated in 
trainings received on average 47.9 hours per month of technology, classroom, and other training. 
Also, 26 of a proposed 50 teachers received formal professional development at ASCC during a 5-
week long course.  

In Year 3 GUAS offered participating teachers an average of 21.5 hours in training and professional 
development (this number includes all professional development and orientation sessions).  
Analyzing only the service hours in the areas of in-class modeling and technology shows that 
teachers who participated in in-class instructional modeling received on average 19 hours of 
professional development.  Teachers who participated in technology training received on average 
14.6 hours of assistance.  
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Outcomes 
 

Academics 
 

Grades 

Program staff collected final grades from schools (from both cohort and non-cohort students) for 
English and Math, for both semesters 1 and 2. Overall the grades demonstrate that GUAS cohort 
students received on average slightly higher grades than non-cohort students in both semesters 1 
and 2. Overall, for all students, math grades remained similar between semesters 1 and 2, and 
English grades for both cohort and non-cohort students improved slightly.  This report only 
compares grades between semesters and between groups of students (GUAS cohort versus non-
cohort students). The report does not compare student grades from Year 2 to this year because 
students transitioned from elementary/middle schools to high schools, and grading between 
schools may not be consistent. The following evaluation reports for this project will include a grade 
comparison across years during high school.  
 

 

On-time grad e level promotion  

GUAS data from the 8th to 9th grade shows that 93% of the students who continued as part of the 
cohort were promoted to the appropriate grade level.  

Standardized Test ɀ The SAT 10 
SAT 10 individual student scores were obtained for Year 1 and Year 2. Of the 863 students, there is 
data from both years for approximately 400 students. The scores used in analysis were both the 
national percentile rank2 (NPR) and Stanine3. Appendix B offers an explanation and graph of the 
NPR and Stanine. The results below only pertain to students who have data from both years 
(approximately 300 students). 

 

 

 

                                                           
1 These students did not receive GEAR UP services in elementary school 
2 The national percentile rank identifies the percentage of students that an individual students’ score surpassed.  
3A Stanine is a standard score that indicate a student’s relative standing in a group by dividing test results into nine intervals so that the 
mean score receives a Stanine of 5.  A Stanine of 1-3 indicates a student’s is performing below average, 4-6 indicates an average 
performance, and a 7-9 indicates an above average performance, compared to the other students who took the test.  

Table. 5  

Math  Percentage Grade 

 
GEAR UP 
Cohort  

Non-Cohort  

Semester 1  71.2% (B-) 63.9% (C+) 

Semester 2 70.7% (B-) 64.2% (C+) 

Table. 4  

English  Percentage Grade 

 
GEAR UP 
Cohort  

Non-Cohort 1 

Semester 1  68.3% (C+) 61.7% (C) 

Semester 2 70.7% (B-) 66.4% (C+) 
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Math 

GUAS students showed a statistically significant (one can be 95% sure that a significant result is not 
due to chance, see pg. 6 for a description statistical significance) improvement in their NPR and 
Stanine scores. In general, analysis of the change in Stanine scores indicates that 50% of students 
improved their Stanine score by 1 or more.  

 

For all students, the average NPRs improved from 32.57 to 39.42, and their Stanine improved from 
3.93 to 4.40. This improvement in Stanine scores indicates that students improved from below 
average academic performance levels to average academic performance levels. A student 
progressing normally would maintain the same Stanine as they moved up grade levels.  

 

 

 

 

Given that GEAR UP focuses on at-risk students, analysis was also performed on those students who 
were performing below average in their first year. Among students performing below average in 
Year 1, the average NPRs increased from 14.55 to 28.78 and stanines increased from 2.69 to 3.72 
(this improvement was statistically significant for both the NPR and the Stanine). This indicates 
that although the students’ scores were below average in Year 1, and remained below average in 
Year 2, there is a positive trend of improvement for students scoring below average.  

 

 

 

 

 

 

22.0%

28.2%

26.6%

23.3%

Decreased

Stayed the same (shows normal progress)

Increased by 1 (shows improvement)

Increased by 2 (shows improvement)

Change in Math Stanine Score

Seventh grade 

NPR 32.57 

Stanine 3.93  

Eighth grade  

NPR 39.42 

Stanine 4.40  

Seventh grade  Eighth grade  

NPR 14.55 

Stanine 2.69 

NPR 28.8 

Stanine 3.72  
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Reading 

In reading, 44.9% of GUAS students received the same Stanine (indicating progress as usual). In 
terms of improvement, 25.6% improved their score by 1 or more Stanine level; however this 
improvement was not statistically significant. 

 

In general the NPR and Stanine stayed the same for reading.  

 

 

 

 

Focusing on the students who performed below average in their first year, results show that there 
is a trend of positive improvement even though the students were performing below average. 
These results may be due to the language barrier faced by the majority of students who are bi-
lingual, and predominately speak Samoan in the home.  

 

 

 

 

 

 

 

 

29.5%

44.9%

20.4%

5.2%

Decreased

Stayed the same (shows normal progress)

Increased by 1 (shows improvement)

Increased by 2 (shows improvement)

Change in Reading Stanine Score

Seventh grade  Eighth grade  

NPR 9.81 

Stanine 2.31 

NPR 11.42 

Stanine 2.43 

Seventh grade 

NPR 15.87 

Stanine 2.77  

Eighth grade 

NPR 14.61 

Stanine 2.66 
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Language  

In the language portion of the SAT 10, 36.2% received the same Stanine (indicating progress as 
usual), and 36.7% improved their score by 1 or more Stanine level.  

 

GUAS students showed no statistically significant improvement in their language scores (NPR and 
Stanine).  
 
 

 

 

 

Focusing on the students who performed below average in their first year, results show that there 
is a trend of positive improvement even though the students were performing below average. 
These results may be due to the language barrier faced by the majority of students who are bi-
lingual, and predominately speak Samoan in the home.  

 

 

 

 

 

 

  

27.1%

36.2%

26.3%

10.4%

Decreased

Stayed the same (shows normal progress)

Increased by 1 (shows improvement)

Increased by 2 (shows improvement)

Change in Language Stanine Scores

Seventh grade 

NPR 19.91 

Stanine 2.98  

Eighth grade  

NPR 20.10 

Stanine 3.00 

Seventh grade  Eighth grade  

NPR 9.25 

Stanine 2.15 

NPR 15.09 

Stanine 2.66 
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GUAS Assessment 

 
GUAS program staff, in coordination with the ASDOE Office of Curriculum and Instruction, created an 
assessment for both Math and English based on ASDOE standards. The assessment was 
administered to both continuing students (students who belonged to the cohort in Year 1 and 2) 
and new students (students who joined the cohort in Year 3). A total of 654 students participated in 
the math assessment and 569 students participated in the English assessment.  

Table 6. Math Assessment Results 

GUAS Math Assessment Results  

 Functions and Algebra Number Sense Geometry and 
Measurement 

Probability and 
Statistics 

 Continuing 
GEAR UP 
Students 

New 
GEAR UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Students 
average 
scores  

54% 40% 61% 50% 49% 39% 35% 34% 

 

Table 7. English Assessment Results 

GUAS English Assessment Results  

 Grammar Vocabulary Composition Short Answer 
 Continuing 

GEAR UP 
Students 

New 
GEAR UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Continuing 
GEAR UP 
Students 

New 
GEAR 
UP 
Students 

Students 
average 
scores  

58% 57% 32% 35% 46% 30% 43% 34% 

 

The GUAS Assessment results indicate that in Math, the continuing GUAS students achieved higher 
scores than the new GUAS students. The English Assessment indicates that continuing and new 
students received approximately the same scores for the Grammar and Vocabulary sections. 
Continuing GUAS students received higher scores in Composition and Short answer sections.  
 

Teacher and Administrator Feedback  

 
A series of interviews and focus groups were conducted by the evaluation team in November 2008. 
The following sections detail two of the main areas where teacher and site managers/coordinators 
believed GUAS had impacted their students.  
 

Academic Improvement  

 
Teachers and site managers/coordinators have observed improved academic skills in their 
students who participate in GUAS. A GUAS site manager stated that GUAS helped students improve 
their “higher thinking skills” and “solidified their foundation skills.” Teachers and coordinators 



 

17 
GEAR UP American Samoa Year Three Evaluation Report 

believed this was due to the extra help provided during after school sessions. In addition, teachers 
had observed improved test scores and grades among their GUAS students. Working directly with 
teachers and the extra time spent at after-school sessions also improved students’ confidence and 
communication skills, according to teachers.  

Building Positive Relationships  

 
Not only have the teachers and coordinators observed improved academic skills, they also believe 
that GUAS has facilitated a positive relationship between teachers and students. This positive 
relationship can also affect academic achievement.  In after-school sessions GUAS teachers 
encouraged students to work in teams and assist one another in understanding course content.  

Many of the site managers/coordinators and teachers believed being able to connect and spend 
time with students outside of the classroom was a benefit of GUAS. Tutors report being able to 
identify individual strengths and weaknesses of students and teach them in a way that suits their 
learning styles. One tutor stated, “there is a bond between us and the students, relationship wise 
they respect us more and are more open and free minded in what they have to say.” One site 
manager expressed his/her satisfaction at being able to listen to students’ stories and learn about 
their lives.  
 

Part I Summary  
 
This year GUAS provided regular tutoring to more than half the cohort students and teacher 
training services that amounted to 21.5 hours per teacher. Academic data indicate that cohort 
students are making gains in their math abilities as demonstrated by both the SAT 10 results and 
the GUAS assessment results. However, students’ reading skills remain below average, and is 
demonstrated by both the SAT 10 data and the GUAS Assessment results. Teachers and 
coordinators also report improved student academic skills, and that GUAS has fostered a positive 
relationship between students and teachers.  
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Part II ɀ Service to Students, Schools, Families and Communities  
 

This section details the GUAS activities that provide additional services to students, schools, 
families, and communities. These activities may affect students’ ability to succeed in post-secondary 
education by providing information on financing to families, opportunities for pro-social peer 
engagement, and broader cultural engagement. Below is a diagram describing the service activities 
and the outcomes likely affected by these activities (student/parent college knowledge and WAS 
satisfaction).  
 

 
 

 

 

 

 

 
 

 

Overall GUAS provided the following services to students, schools, families and communities: 

 20 WAS sessions that reached 697 student participants and 202 parent participants  
 GUAS summer camp took place June 15th through July 3rd.  Approximately 300 students 

attended; GUAS also implemented an algebra assistive technology mini-camp for 62 
students 

 In November 2008, 600 students participated in the GUAS reading for tickets program and 
received tickets for the ASCC Fine Arts musical performance of The King and I.  In April 
2009, an additional 540 students participated in the reading program and received tickets 
to the ASCC Fine Arts Department musical performance of The Lion King  

 In December 2008, the ASG Department of Marine and Wildlife organized a field trip to 
Aunuu beach for 17 students 

 50 GUAS students participated in the 3-day TRIO4 week which included guest speakers, a 
college tour, and presentations from project partners 

 
 
 
 
In terms of outcomes: 
 

                                                           
4 TRIO is the federal name for six program including Upward Bound designed to assist students in obtaining a post-
secondary education 
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 Compared to Year 2, more students had talked to someone at their school about financial 
aid and college entrance requirements 

 Compared to Year 2, more parents had spoken with their child about attending college, and 
more parents expected their child to attend a 4-year. school 

 Participants in WAS sessions overall were satisfied with the session and the information 
presented 

 88 students were screened for dental issues by the MCH Dental Team from the Department 
of Health 

 

Engaging with Partners  
 

During Year 3, GUAS engaged with 16 project partners to implement many of the project activities 
such as WAS sessions and the annual summer camp. Wrap-around services provide information on 
a variety of topics including: health, behavioral health, financing college, and careers and 
employment.  GUAS partners represent governmental agencies, non-profits, and private business. 

GUAS has 16 partners; the partners include:   
 

 Australia and New Zealand Bank (ANZ) 
 American Samoa Community College Institute of Trades and Technology (ASCC ITT) 
 American Samoa Community College Land Grant, Community for Natural Resources 
 American Samoa Department of Education (ASDOE) 
 American Samoa Department of Health (ASDOH) 
 American Samoa Department of Marine and Wild Life Resources 
 American Samoa Department of Agriculture 
 American Samoa Department of Human and Social Services (ASDHSS) 
 American Samoa Feleti Barstow Public Library 
 American Samoa Government First Lady’s Ta’ita’i Tama Prevent Underage Drinking 

Initiative 
 American Samoa National Olympic Committee (ASNOC) 
 Blue Sky Communications 
 Members of the House of Representatives 
 National Oceanic and Atmospheric Administration (NOAA) 
 Samoa News 
 Toa com Communication 

 

During Year 3 partners were able to assist GUAS in a variety of capacities which have been 
identified in this report. They have provided professional development sessions during TRIO week, 
provided WAS sessions, and assisted in the planning and coordination of the annual summer camp.  

An example of partner participation is exemplified by the dental information sessions and 
screenings provided by the Maternal and Child Health (MCH) Dental Team from ASDOH. The dental 
team provided an oral health information session including discussions in making the right food 
choices along with providing dental supplies to 195 students at both Samoana and Tafuna High 
Schools. In addition, 88 students were given individual dental health screening by the ASDOH 
Dental Health. 
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Wrap Around Service Sessions  
 

The goal of WAS sessions is to provide additional information to students and parents on college 
financing and education in the areas of health, behavioral health, and careers. WAS sessions are 
often conducted in coordination with partner agencies. In Year 2 GUAS provided 47 WAS sessions; 
this included an end of year ceremony at each elementary school. Overall, WAS sessions reached 
3,226 students, parents and other attendees in Year 3.  

In Year 3 the rate of WAS sessions provided by GUAS decreased. This decrease may be due to the 
increase in demands on students and families’ time as student’s transition into high school. Overall, 
in Year 3 GUAS provided 20 WAS sessions and reached 697 student participants and 202 parent 
participants. 

Summer Camps 
 

The Year 3 summer camp took place June 15th through July 3rd,   with approximately 300 students 
attending. In order to prepare for the camp GUAS held meetings with government agencies and 
other partners (including ASDOH, ASDOE, ASDHSS, ASMWR, ASDA, ASCC ITT, ASNOC, Ta’ita’i Tama, 
Blue Sky, ASCC Land Grant, and Samoa Bowl). GUAS also held a 30 minute talk show on channel 
KVZK to describe the summer camp. Summer camp sign-up was held June 8th through the 12th and 
248 students pre-registered.  Five mini-camps were integrated into the summer camp. These mini-
camps included a weekly trip with 50 students each week to visit the Aoa beach with ASMWR, a 
weekly trip with 50 students to visit a farm in the village of Malota, and a weekly trip for Algebra 
camp students (25 each week) to the NOAA weather station.  In addition, ASDHSS and the American 
Samoa First Lady’s 4ÁȭÉÔÁȭÉ 4ÁÍÁ Prevent Underage Drinking Initiative provided weekly sessions on 
underage drinking prevention. These sessions included information on developing personal 
awareness and conflict management skills. The ASDOH provided sessions to students on healthy 
eating, physical activity, and growth and development.  

 

Cultural Activities  
 

In November 2008, 600 students participated in the GUAS reading program, coordinated by GUAS 
cohort English Teachers and the School Librarians and received tickets for the ASCC performance of 
The King and I.  In April 2009, an additional 540 students participated in the reading program and 
received tickets to the ASCC performance of The Lion King.   

In December 2008, the ASG Department of Marine and Wildlife coordinated with GUAS to take 17 
students on a field trip to Aunuu beach.  In April 2009, GUAS coordinated with ASCC Student 
Support Services and the Upward Bound program to coordinate TRIO week. Fifty GUAS students 
participated in the 3-day event which included guest speakers, a college tour, and presentations 
from project partners.  
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GUAS also participated in an island-wide event focusing on youth and families. Over 1,000 people 
attended the First Lady Mary Ann Tulafono’s 4ÁȭÉÔÁȭi Tama Prevent Underage Drinking Town Hall 
Fair where GUAS participated in presenting a GUAS information booth.   

Outcomes 
 

Student and Parent College Knowledge  
 

Student Results 

The results from the Student College Knowledge survey should be interpreted carefully due to a 
difference in administration between Year 2 and Year 3. In Year 2 surveys were administered in 
classrooms of exclusively GUAS students. In Year 3, in the high schools, surveys were administered 
in classrooms with both GUAS and non-GUAS students. This difference makes comparison between 
years somewhat challenging.   

Responses in Year 2 and Year 3 indicate that more students in Year 3 had spoken with someone 
about college entrance requirements and financial aid. Between Year 2 and Year 3 the same 
proportion of students expected to graduate from high school, attain some college, or attain a 4-
year degree. Students’ perceptions of college affordability also remained the same.  Please see 
Tables 8-10 for more detail. Note: some percentages may not add up to 100% due to missing 
answers. 

Table 8. Entrance Requirements and Financial Aid 

 Number of students who have 
spoken with someone… 

Number of students who have not  
spoken with someone… 

 about college 
entrance 
requirements. 

about the 
availability of 
financial aid. 

about college 
entrance 
requirements. 

about the 
availability of 
financial aid. 

Year Two 
(N=762)  

426 (56%) 404 (53%) 330 (43%) 354 (46.5%) 

Year Three 
N=(733)  

524 (72%) 455 (89%) 203 (28%) 277 (38%) 

 
Table 9. Educational Expectations 

 
High School or 

less 

Some college 
but less than a 
4-year degree 

4-year college 
degree or 

higher 

Year Two 
(N=762)  

72 (`10%) 181 (24%) 506 (66%) 

Year Three 
N=(733)  

62 (9%) 174 (24%) 492 (67%) 
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Table 10. Perceptions of Affordability 

Do you think you could afford to attend a public 4-year college using financial aid, scholarships and your 
family’s resources? 

 Definitely Probably Not Sure Probably Not Definitely Not 
Year Two 
(N=762)  

177 (23%) 166 (29%) 316 (41%) 58 (8%) 39 (5%) 

Year Three 
N=(733)  

178 (24%) 177 (24%) 306 (42%) 31 (4%) 38 (5%) 

 

 

Parent Results 

Parent WAS session surveys during both Year 2 and Year 3 were administered to parents at WAS 
sessions. In Year 3, 238 parents were surveyed compared to 504 parents in Year 2.  More parents in 
Year 3 reported talking to someone about financial aid, and talking to their child about attending 
college.  In addition, parent educational expectations for their child increased slightly (see Tables 
11-13 for more details). 

 

Table 11. Entrance Requirements and Financial Aid 

 Number of parents who have 
spoken with someone… 

Number of parents who have not  
spoken with someone… 

 about college 
entrance 

requirements. 

about the 
availability of 
financial aid. 

about college 
entrance 

requirements. 

about the 
availability of 
financial aid. 

Year Two 
(N=504)  

281 (56%) 179 (36%) 272 (54%) 187 (37%) 

Year Three 
(N=238)  

133 (56%) 131 (55%) 105 (44%) 106 (45%) 

 

Table 12. Communication with Child 

Have spoken with their child about attending college 

 Yes No 
Year Two (N=504)  309 (61%) 151 (30%) 
Year Three (N=238)  191 (80%) 46 (19%) 

 

Table 13. Parental Educational Expectations for Child 

 High School or 
less 

Some college 
but less than a 
4-year degree 

4-year college 
degree or 
higher 

Year Two 
(N=504)  

68 (14%) 139 (27%) 250 (50%) 

Year Three 
(N=238)  

24 (10%) 76 (32%) 132 (55%) 
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WAS Session Satisfaction  
 
GUAS program staff collected 129 WAS session satisfaction surveys at six different WAS sessions in 
order to gauge participant satisfaction with the WAS topics and presentations. The results of the 
satisfaction surveys are displayed in the table below.  Overall the results of feedback from WAS 
session attendees was positive.  The majority of respondents strongly agreed that the event they 
attended was interesting, productive, and that the presenter did a good job.  
 
 

 

 
Table. 14 WAS Session satisfaction     
 Strongly 

Disagree 
Disagree Agree 

Strongly 
Agree 

This event was interesting 2.3% 3.9% 31.3% 62.5% 
The event conducted in a way that made good use of 
available time 

0.8% 4.7% 35.2% 59.4% 

Too much information was presented 13.7% 19.4% 29.0% 37.9% 
I had an opportunity to ask questions and share my 
opinions  

9.4% 8.5% 40.2% 41.9% 

Overall this was a productive event 0.0% 4.0% 26.4% 69.6% 
The presenter did a good job 0.0% 4.0% 33.1% 62.9% 
I will use the information presented 2.4% 0.8% 40.5% 56.3% 
I would recommend this even to others 2.4% 4.7% 35.4% 57.5% 

 

Part II Summary  
 

In Year 3 GUAS continued to implement WAS sessions, providing 20 WAS sessions and reaching 
697 student participants and 202 parent participants. In addition GUAS implemented their annual 
summer camp, a reading program, field trips, and a variety of cultural activities for students and 
families.  In terms of outcomes, compared to Year 2, more students had talked to someone at their 
school about financial aid and college entrance requirements. Overall, student perceptions about 
affordability and educational expectations remained stable. Compared to Year 2, more parents had 
spoken with their child about attending college, and more parents expected their child to attend a 
4-year school. Participants in WAS sessions provided positive reviews of the sessions they attended 
and the information presented. However, some participants may desire more time for questions 
and feedback with presenters.  
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Part III  ɀ Progress on Program Implementation  
 
This section details the activities that are not direct service, but enable the GUAS program to run 
smoothly and successfully in the services they provide to students and schools. This includes 
staffing, procedural activities, integration of technology to program activities, and plans for 
sustainability.  

 

 
 

 

 

 

 

 

 

 

 

 
In terms of program implementation, GUAS was able to implement the activities needed to sustain 
the program. These activities included:  

 

 Creating the GUAS website offering information to students and families along with 
protected access to student grades and attendance 

 Holding regular partner meetings, monthly school site manager/coordinator meetings 
 Spending  81 hours on school visits to assess implementation 
 Sustaining staffing at appropriate levels with 85 total staff, and 73 teacher/tutors and site 

managers/coordinators 
 Collecting data for evaluation and reporting  
 Implementing some original and some new activities according to the original management 

plan and table of indicators and measures 

 
 

Successful 
Program 

Implementation 

Program Activities 
 

 Technology 
integration 

 Partner 
Meetings 

 School staff 
meetings 

 School visits 
 Staffing 
 Evaluation 
 Sustainability 
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Technology Integration  
 
GUAS has continued to improve the GUAS website which is a resource for students, parents, and 
teachers. As of March 2009, GUAS was able to provide password protected access to students for 
their attendance and grade information. Students accessing the website can also find information 
on academics, college, and social issues. This website is a coordinated effort to increase technology 
use and skills among cohort students. It also offers information to parents on family and social 
issues, and information for teachers on academic skills and accessing college.  

This past year, GUAS also offered a week-long camp in April focusing on Autodesk design software 
as part of its technology service to students. This camp emphasizes basic computing skills and 
teaches students the basics of Autodesk; 139 students attended and received nine hours of service. 
In addition, the algebra portion of the camp also integrated technology by using the MathTrek and 
TALL (Technology Assistive Language Learning) software program; 62 students attended the 
Algebra portion of the camp over the three-week period.  

GUAS continues to work directly with cohort schools training teachers in using MarkBook, a 
student data tracking system. This system allows teachers the opportunity to assess student 
progress throughout the semester.  

 

Program Staffing  and Administration  
 

Regular Meetings  

 

GUAS held regular meetings with project partners and monthly meetings with school managers and 
site coordinators. Topics at these meetings included reviewing the GUAS and school calendars, 
along with exam schedules, professional development topics like classroom management, due dates 
for data submission, and the schedule for WAS sessions. GUAS also conducted regular school visits, 
spending at least 81 hours at schools to assess school implementation of GUAS activities.  
 

GUAS Staff  

 

In Year 3 GUAS was able to successfully hire two instructors to fill the positions left vacant in the 
previous year of the grant, and also hired a data assistant in March 2009. The Program Manager 
resigned in March 2009 and the manager activities were reassigned to the Project Director, the 
Business Manager, and the Data Specialist.  

 

AS DOE Staff  

 
GUAS worked with individual schools to address staffing changes that affected the GUAS program. 
GUAS hired 85 staff (this includes individuals who submitted applications with GUAS but were on 
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“reserve” status, and 73 teachers/tutors and site managers/coordinators in addition to bus drivers 
and other personnel). In addition, GUAS hosted monthly meetings for school site managers and 
coordinators to trouble-shoot school issues, and plan for upcoming events. The site 
managers/coordinators participated in monthly meetings with the GUAS staff and also received 
21.5 hours of training and professional development.  

 

Evaluation  

Securing Student Level Data 

 
GUAS made significant progress in its relationship with AS DOE and the cohort schools in securing 
the student level data required by the grant. Participating schools are required at the beginning of 
the year to assist GUAS in compiling basic student information. Additionally, schools must submit 
bi-weekly data including homework assignments, grades, and after-school session attendance. 
GUAS provided assistance and training to the new high schools on data collection and reporting 
requirements. 

 

Evaluation Activities  

 
Building on activities from last year, GUAS and PPP  implemented the following activities: 

 Observation of GUAS school staff orientation and school visits 
 Interviews and focus groups with GUAS teachers, and  site managers/coordinators, and 

partners  
 Regular submission of monthly reports 
 Compilation and submission of the Annual Performance Report (APR) 
 Frequent email and phone communication with Project Director 
 Submission of reports based on evaluation of program activities and outcomes 

o GEAR UP American Samoa Biennial Report  
o GEAR UP School Visit and Orientation Summary 
o SAT 10 Final Report 
o GEAR UP Perspectives 

 

Collect and Analyze Program Data 
 
All data were collected by GUAS staff and included the GUAS cohort’s 8th grade SAT10 scores, 
student grades, student attendance, subject assessments, and student surveys.  GUAS staff and PPP 
shared data entry duties.  

All program data were analyzed by PPP using Statistical Package for the Social Sciences (SPSS) or 
Microsoft Excel.  During Year 3, data analysis was performed on the following tools: 

 Student Performance Report 
 Monthly Reporting Matrix 
 Parent College Knowledge Survey 
 Student College Knowledge Survey 
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 Post-Event Evaluation 
 Math/English Pre and Post Assessment 
 Student grades and SAT10 scores 
 Teacher, Site manager/coordinator, Partner and Student interviews and focus groups 

 

Reporting  

 
Project activities contributed to the successful submission of two federally required reports, the 
APR and the Biennial report. In addition to this report, three non-federally required reports were 
also produced: GEAR UP School Visit and Orientation Summary, SAT 10 Final Report, and GEAR UP 
Perspectives. The goal of these reports was to provide regular feedback to the program on activities 
and progress towards the overall goals of GUAS. GUAS also provided summary reports to 
communities, schools, and participants. The GUAS Newsletter was distributed twice in Year 3 and 
provided information on GUAS services and student outcomes.  

 

Sustainability  

 

During the previous two years in the elementary schools, GUAS provided infrastructure 
improvements in terms of school connectivity, technology supplies, and school supplies 
(approximately $150,000 was provided in infrastructure improvements). In addition, in Year 2, 
19.7 average hours of technology training was provided to teachers. Many teachers remain at their 
elementary school and may use their GUAS training with future classes, therefore teacher 
improvements may affect students beyond the GUAS cohort.    

The after-school tutoring program at the elementary schools was very successful.  Because of this 
success, ASDOE has now built upon the accomplishments of GUAS by implementing an after school 
tutoring program at the cohort elementary schools; rather than letting this service lapse. This is a 
major achievement for program sustainability. 

Process findings indicate that teachers have observed academic improvement in their students. 
Such findings may encourage individual schools or ASDOE to continue to expand after school 
tutoring to include non-GUAS students, or to continue it after the GUAS cohort graduates, as was 
done in the elementary schools. The training provided to teachers will affect the GUAS cohort as 
well as future high school students by improving the abilities and capacity of local teachers. 
Additionally, the technology investments made by GUAS, including computers and e-learning 
software, will remain at the high schools for future use.  
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Overall  Project  Progress ɀ The Management Plan and Indicators and Measures  

 
A management plan (Appendix B) and a table of measures and indicators (Appendix C) were 
included in the original grant. These are two tools that can be used by the project to track overall 
progress on the projects goals and objectives. However, since these tables were written before 
project implementation, some of the activities and measures have been/and will be modified over 
the project’s life in order to adapt to the current context.  

In terms of the original management plan, GUAS has met all of the process objectives by 
implementing a mix of original and new activities. A few original activities have not been 
implemented, such as the development of a formal sustainability plan (although GUAS has provided 
elementary schools with a resource guide so they can implement similar GEAR UP activities). GUAS 
is in the process of meeting the outcome objectives, many of which cannot be full assessed until the 
end of the project.  Some activities have not been implemented, such as providing family counseling 
for 160 families, and implementing the teacher education courses (for example, early childhood 
development and bilingual education).  

The indicators and measures are applicable to the outcome objectives from the original grant. 
Please see Appendix C on the following page.  Some indicators cannot be assessed until the end of 
the project, and GUAS is making progress on indicators such as academic achievements.  

 

Year Three Challenges and Program Adjustments  
 
GUAS made several adjustments to the program administration in response to challenges that 
developed during the year.  
 
After School Tutoring  
 
At the elementary schools, approximately 70% of the cohort attended after-school sessions on a 
regular basis. This year, 54% of the cohort students attended at least one after-school session in the 
first and second semester. The average student who attended participated in 40% of the sessions 
offered and received 52 hours of assistance.  GUAS staff and coordinators attribute the decline in 
student participation to the increase in extracurricular activities offered at the high school level. 
Observing lower number of students participating in the after-school tutoring sessions, GUAS 
worked with interested schools to provide before-school tutoring. Of cohort students, 26% were 
able to take advantage of before school tutoring (implemented in the second semester), receiving 
on average 36 hours of assistance.  
 
The Transition to High School  
 
The transition into the local high schools was a valuable experience for GUAS. Each high school has 
its own environment and priorities, requiring GUAS to allow for some flexibility at each school. 
Issues that arose during the first semester included transportation difficulties and disagreement 
regarding the appropriate number of after-school tutors and tutor to student ratios. Based on 
feedback received from schools, and working with each school individually, these issues were 
resolved by the beginning of the second semester.  
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Reading and Language Scores 
 
Reading and language scores from the SAT 10 did not demonstrate the same improvement as 
student math scores, indicating a need for added attention and focus by teachers and after-school 
tutors on the English curriculum. There were several possible explanations for this decline. The 
majority of Samoan students speak English as a second language, and also speak Samoan in the 
home. Also, GUAS did not have a full-time English instructor during Year 2 to assist and train 
elementary English teachers on a regular basis. GUAS hired a full-time English instructor at the 
beginning of Year 3, and as of March 2009 both the English and Math instructors had created lesson 
plans for each GUAS classroom. A key recommendation for next year is to increase the focus in 
reading and language in terms of tutoring for students and teacher skills.  
 

Part III Summary   

 
In Year 3 GUAS implemented many key activities in order to sustain program progress. GUAS 
improved the website by offering information to students and families along with protected access 
to student grades and attendance. They also hosted regular partner meetings, monthly school site 
manager/coordinator meetings, and provided 81 hours in regular school visits to assess 
implementation. GUAS sustained school and program staffing at appropriate levels with 85 total 
staff and conducted evaluation related data collection and reporting.  

In terms of the original plans outlined in the grant application, GUAS implemented original 
activities and some new activities according to the original management plan and table of 
indicators and measures. Some activities have not been implemented, and may be completed before 
the project end. However, there are some activities that have not been implemented because they 
are no longer feasible in the current context.  
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Overall Summary of Findings: Sections I, II, & III  

 

In terms of academic related services and academic outcomes GUAS provided regular tutoring to 
more than half the cohort students and teacher training services that amounted to 21.5 hours per 
teacher. Academic data indicate that cohort students are making gains in their math abilities as 
demonstrated by both the SAT 10 results and the GUAS assessment results. However, students’ 
reading skills remain below average, this is demonstrated by both the SAT 10 data and the GUAS 
Assessment results. Teachers and coordinators also report improved student academic skills, and 
that GUAS has fostered a positive relationship between students and teachers.  

In terms of services to schools, students, families and communities, GUAS continued to implement 
WAS sessions, providing 20 WAS sessions. These sessions reached 697 student participants and 
202 parent participants. GUAS also implemented the annual summer camp, a reading program, field 
trips, and a variety of cultural activities for students and families.  In terms of outcomes, compared 
to Year 2, more students had talked to someone at their school about financial aid and college 
entrance requirements. Overall, student perceptions about affordability and educational 
expectations remained stable. Compared to Year 2, more parents had spoken with their child about 
attending college, and more parents expected their child to attend a 4-year school. Participants in 
WAS sessions provided positive reviews of the sessions they attended and the information 
presented. However, some participants may desire more time for questions and feedback with 
presenters.  
 
With regard to program implementation GUAS implemented many key activities in order to sustain 
progress. GUAS improved the website by offering information to students and families along with 
protected access to student grades and attendance. They hosted regular partner meetings, monthly 
school site manager/coordinator meetings, and provided 81 hours in regular school visits to assess 
implementation at each school. GUAS sustained school and program staffing at appropriate levels 
with 85 total staff and conducted evaluation related data collection and reporting. In terms of the 
original plans outlined in the grant application, GUAS implemented original activities and some new 
activities according to the original management plan and table of indicators and measures.  



Accomplishments  and Recommendations  
 
GUAS was able to implement project activities (monthly partner meetings, school visits, and 
technology integration) in order to sustain the program. In addition, GUAS has demonstrated 
several significant outcome achievements that are listed below.  
 
GUAS Year 3 Accomplishments 

 Student Academic Improvement  
o Over 50% of GUAS students improved their Math Stanine score by 1 or more and 

40% of GUAS students improved their Language Stanine by 1 or more on the SAT 
10; this means their progress exceeded normal expectations 

o The GUAS Math Assessment results indicate that continuing GUAS students achieved 
higher scores than the new GUAS students 

o Interviews conducted with GUAS school staff indicated that GUAS activities helped 
students build their “higher thinking skills” and “solidified their foundation skills” 

 Before and After-School Attendance 
o 54% percent of cohort students attended after-school and 26% attended before-

school sessions on a regular basis, receiving 52 hours and 36 hours (respectively) 
on average  

 Teachers and administrators who attended regular training and/or professional 
development sessions received 21.5 hours on average of service  

 GUAS successfully implemented their 3rd annual summer camp, serving 300 students in 
three different mini-camps focusing on algebra, technology (Autodesk,) and athletics  

 ASDOE implemented after school homework sessions at selected elementary schools – 
sustaining a key element of the GUAS model 

 Compared to Year 2, more students had talked to someone at their school about financial 
aid and college entrance requirements. 

 Compared to Year 2, more parents had spoken with their child about attending college, and 
more parents expected their child to attend a 4-year school 

 Participants in WAS sessions overall were satisfied with the session and the information 
presented.  

 
 
The following recommendations are based on the content and findings detailed in this report. 
These recommendations reflect only items that GUAS has the ability to change.  Overall the 
recommendations focus on continuing the successful activities already in place and outlining the 
areas where the program could improve.  Recommendations are as follows: 

 Concentrate tutoring efforts to focus on improving reading and language skills 
 Continue to implement GUAS orientation for new teachers and provide on-going MarkBook 

training  
 Implement topic specific WAS sessions with topics identified by students and parents  
 Focus WAS sessions on financial aid, the SAT’s, and college entrance requirements.  
 Maintain positive relationships with ASDOE and cohort schools 
 Sustain successful partnerships with project partners to implement project activities 
 Revise or modify original program activities in order to better reflect the current activities  
 Continue to focus on teaching applied/vocational technology for interested students 
 Improve administration methodology for the College Knowledge surveys 
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Appendix A: National Percentile Rank and Stanine  

 

Description and graph of National Percentile Rank and Stanine  

This report uses both the National Percentile Rank (NPR) and the Stanine to measure progress. 
These scores provide a view of how the individual student compares to the norm (measured using 
the scores of a group of other students who took the test). The NPR shows in percentage form how 
many students the individual student surpassed in their performance. A student who received a 75 
NPR performed better than 75% of the other students who took the test.  
 
The Stanine also indicates a student’s standing compared to the group of other students who took 
the test. The illustration below describes the Stanine. The Stanine is a breakdown of a normal curve 
into to nine sections, the mean score (the average) receives a Stanine of 5. A Stanine of 1-3 indicates 
a below average score, 4-6 indicates an average score, and 7-9 indicates an above average score. A 
student progressing as normal in their schooling would receive the same Stanine as they 
progressed in grade level. For this report a Stanine increase of one or more indicates improvement. 

 
 
 

 

 

Stanine and 
National 
Percentile Rank 



Appendix B : Management Plan 

Goal: Significantly increase the number of students in American Samoa prepared to enter and succeed in postsecondary education. 

Objectives Original Activities Activities Implemented Status 

Process Objective 1:  Implement GUAS Samoa activities 
to successfully meet and sustain program outcomes. 

 Recruit/hire staff 
 Implement monthly 

partner meetings 
 Conduct training 
 Conduct partner 

activities 

 Recruit/enroll 
students 

 Conduct program 
activities 

 Develop 
sustainability plan 

Most original activities 
implemented, except creation of 
formal sustainability plan. Partner 
meetings occur regularly throughout 
the year, but not on a monthly basis.  

Met - one activity not 
implemented.  

Process Objective 2:  Train 50 teachers each year to 
improve outcomes of GUAS Samoa students.    

 Develop all teacher 
training curriculum 

 Recruit/incentivize 
teachers to attend 
training 

 Conduct teacher 
training courses for 
50 teachers per yr. 

 Assist teachers in 
obtaining 
certifications and 
degrees 

Formal training courses have been 
replaced with in-classroom 
instructional modeling, reaching XX 
teachers. Tuition reimbursement is 
offered for certificate/degree 
programs.  

Met- modified activities 
implemented, teachers 
have not taken 
advantage of tuition 
reimbursement offered.  

Process Objective 3:  Conduct process and outcome 
evaluation of GUAS Samoa. 

 Develop evaluation 
tool 

 Conduct evaluation 
training with staff, 
partners 

 Implement web-
based data collection 
system 

 Conduct surveys and 
pre/post tests 

 Collect and analyze 
program data 

 Conduct process 
evaluation 

 Report findings 
 Implement 

continuous feedback 
loop 

 Modify evaluation 
tools as needed 

 

Most original activities implemented 
– evaluation team has not 
implemented web-based data 
collection system.  

Met – one activity not 
implemented. 

Outcome Objective 1:  Increase targeted students’ 
academic performance and preparation for post-
secondary education.  

 Eqip. 12 learning 
resource rooms in 
schools 

 Train 60 honors 
students as 
mentors/year 

 Mentor at least 677 
students/year 

 Enroll 253 students 
in summer 
workshops 

 Conduct 5,184 
Math/Reading 
tutoring sessions/yr 

 Conduct 4 bilingual 
teacher ed courses 

 Conduct 4 principles 
of ed trainings 

 Conduct 4 Child dev. 
ed trainings 

Most original activities not 
implemented. Focus has shifted to 
after/before school tutoring and 
teacher training to affect academic 
performance.  

In progress- tutoring is a 
major activity along with 
teacher training, 
students have shown 
academic improvement 
in math.  

Outcome Objective 4: Increase the daily attendance 
and on time promotion to successive grade levels for 
GUAS Samoa students. 
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Outcome Objective 2:  Increase the rate of high school 
graduation and participation in post-secondary 
education.  

 Promote availability 
of relevant support 
services 

 Provide wrap-
around services for 
100% of students 

 Conduct family 
counseling for 160 
families/yr 

 Conduct 4 life skills 
courses/yr 

 Develop EIPs for 
100% of at-risk 
students 

 Conduct 4 SAT/ACT 
preparation courses 

Some activities implemented. 
SAT/ACT courses not applicable in 
Y3. No formal process for counseling 
referrals, ASDOE is responsible for 
EIPs, GUAS has not conducted life 
skills courses.  

In progress – GUAS 
provides WAS and 
partners provide info on 
support services. 
Counseling, life skills, 
and EIP’s need to be 
addressed.  

Outcome Objective 5: Increase the number of GUAS 
students who expect to graduate from high school. 

Outcome Objective 3:  Increase students’ and families’ 
knowledge of post-secondary education options, 
preparation and financing 

 Assist up to 100% 
families with college 
prep/yr 

 Conduct 4 advanced 
placement 
workshops/yr 

 Host 2 outreach 
events for 
families/yr 

 Distribute 846 21st 
Century  

 Provide tuition 
scholarships for 260 
students 

Some activities implemented 
(outreach events, WAS focusing on 
college) scholarships not applicable 
until 2011. 21st century certificates 
were distributed at the end of the 8th 
grade and are a one-time 
distribution.  
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Appendix C: Table of Indicators and Measures  

Goal: Significantly increase the number of students in American Samoa prepared to enter and succeed in postsecondary education.  

Objectives Indicator Measure Status 

Outcome Objective 1:  Increase 
targeted students’ academic 
performance and preparation for 
post-secondary education.  

1.1 Percentage of students 
who pass pre-algebra by the 
end of the 7th grade and 
Algebra one by the end of the 
9th grade 

By the end of the project there will be (a) at least a 15% 
increase in the number of students who will pass pre-algebra 
with at least a B grade, and (b) at least a 15% increase in the 
number of students who will pass Algebra 1 with at last a B 
grade 

Still need to obtain baseline measures. 
Currently can compare cohort to non-
cohort students. Grades remain similar 
between these two groups. 

1.2 Percentage of students 
who enrolled in remedial 
tutoring performing at or 
above grade level 

By the end of the project there will be (a) at least a 15% 
improvement in the number of students who are at or above 
grade level in Reading, Writing, and Math 

SAT 10 scores have shown statistically 
significant improvement in math (7-12% 
improvement). Reading and writing scores 
remained stable (most students perform 
below average).  

Outcome Objective 2:  Increase 
the rate of high school graduation 
and participation in post-secondary 
education. 

2.1 Students will have higher 
rates of high school 
graduation and post-
secondary enrollment 

By the end of the project there will be (a) at least a 10% 
improvement in the number of students who graduate from 
high school on time and (b) at least a 10% increase in the 
number who will enroll in post-secondary education 

Not applicable until 2012.  

Outcome Objective 3:  Increase 
students’ and families’ knowledge 
of post-secondary education 
options, preparation and financing 

3.1 Students and their 
families report greater 
knowledge of available 
financial aid and necessary 
academic preparation for 
college.  

By the end of the project there will be (a) at least a 35% 
improvement in the number of parents who will report 
knowledge of available financial aid and (b) at least a 35% 
improvement in the number of students and parents who 
will report knowledge of necessary academic preparation for 
college 

Not applicable until 2012. However, 
current analysis of College Knowledge 
Surveys indicates knowledge is remaining 
stable.   

Outcome Objective 4: Increase the 
daily attendance and on time 
promotion to successive grade 
levels for GUAS Samoa students. 

Average daily attendance at 
GEAR UP schools 

By the end of the project the average daily attendance as a 
percentage of total enrollments will be maintained at current 
level (94.4%) 

Still need to obtain baseline attendance at 
individual cohort schools. Project will 
need to being collecting daily class 
attendance from schools in order to 
complete this measure.  

Percentage of students 
promoted on time to 
successive grade levels 

By the end of the project, there will be at least a 25% 
improvement in the number of students promoted to the 
next grade level 

93% promoted on time from 8th to 9th 
grade.  

Outcome Objective 5: GUAS will 
improve reading, writing, and 
arithmetic performance to prepare 
students for opportunities in post-
secondary education. 

Student grades in focal areas There will be at least a 25% increase in the number of 
students who will pass focal area classes with at least a B-
grade 

SAT 10 analysis shows student 
improvement in math. Still need to obtain 
baseline measures.  

Percentage of students who 
take the SAT/ACT exam 

There will be at least a 25% increase in the number of 
students who take the SAT/ACT exam 

Not applicable until 2012. 

Scores in the focal areas of the 
SAT/ACT exam 

There will be at least a 10% increase in the number of 
students who score in at least the 80th percentile in focal area 
sections of the SAT /ACT exam.  

Not applicable until 2012. 

 


